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Part A

BACKGROUND

Over the next decade, California is experiencing a growth in the young adult popula-
tion, but a decline in the educational attainment among this group. Will we have
enough educated workers to meet the workforce demands of the 21st Century? Will
we be able to replace the highly educated Baby Boomers as they begin to leave the
workforce? California is 40th in the nation in the number of graduating seniors that
go directly to college, and students who make it into California’s public colleges and
universities fail to complete their programs at alarming rates. These trends do not

bode well for the future prosperity of the state.

California’s policymakers, educators, and higher education face the important task

of increasing access to our community colleges and universities, improving student
success, and ensuring that college is affordable and prepares students for the work-
force. Educators across the state are tackling these issues on their campuses, through
regional partnerships, and in statewide programs. They have brought a wealth of inno-
vation, ingenuity, and promise to two of the most difficult questions we face as a state:
How do we resurrect our system of higher education to meet the needs of a workforce
that increasingly relies on college educated students? and How do we ensure that

our system of higher education helps our students achieve their academic and future
goals? Unfortunately, many of these promising efforts operate in obscurity and are un-
noticed by policymakers, the education community, and others charged with advanc-

ing education and ensuring economic vitality in the state.

INTRODUCTION

Now in its second year, Practices with Promise 2008 is an initiative undertaken by the
Campaign for College Opportunity to recognize exemplary efforts to improve college
access and student success. These Practices, along with those selected in 2007, are
“working solutions” that demonstrate how educators and community leaders are tack-

ling the challenges of preparing students for college success.

The Campaign, along with several partner institutions, encouraged California educators,
policymakers, or affiliated representatives to submit summaries of working solutions or
“practices” that have improved college opportunity for California’s students. Through

this effort, we hope to achieve three major goals:

Dissemination — Identify good ideas that are working on California campuses and
share these ideas with other educators and policymakers to make an even bigger
impact.

Appreciation — Thank the educators and institutions who are making good use

of resources to find solutions for college opportunity and student success for

California residents.

Recognition — Offer public recognition for the people, institutions, and ideas
at work in making higher education achieve its full promise for the people of

California.



PROJECT SUMMARY

Practices with Promise received a total of 102 submissions, and from this collection,
15 were chosen to be highlighted as “Practices with Promise” through a comprehen-

sive review process which included a panel of education and policy experts.

We were interested in projects and efforts that provide students access to college, help
students make progress toward their educational goals, and make college affordable
for students and families. Across the themes described below, we were particularly

interested in efforts that
* Promote equity in reaching California’s diverse populations;
e Integrate a number of student services in a comprehensive way;
e Are effective in meeting programmatic goals; and
® Make efficient use of current resources.

The submissions received represent every education sector, several government
agencies, and private organizations. Many submissions were concurrent proposals

submitted by several education institutions and organizations.

Submissions were accepted in nine categories, some programs had elements from
more than one category. Practices were asked to demonstrate innovation and effec-

tiveness in improving outcomes in one of the following areas:

Early academic preparation in the middle grades: Practices that create
a strong college-going culture in grades 6 through 8. These practices may be

those employed at one school or may be district-wide strategies.

Preparing students for college and career in high school: Practices
that promote a strong college-going culture on the high school campus, focus
on academic preparation for college and career, and/or inform students and
their families about college and career options, including career technical

education, and financial aid.

Programs that assist students in the successful completion of their
higher education goals: Practices that provide a clear pathway for stu-
dents to move from one educational segment to another or within one segment
toward completion of their college goals. Efforts that provide strong student
services to improve the completion of transfer, associate degrees, and certifi-

cates at community colleges or bachelor degrees at four year universities.

Inter-segmental efforts between high schools, community colleges
and universities to better prepare students through alignment and
articulation: Collaborative practices that align curricula standards across
systems especially in math, English, sciences, and career technical courses

to ease the transitions between segments and improve student success.



rategies for successful student assessment and proper course
Strategies f ful student t and prop

placement: Practices that gauge where students are in term of college
preparedness and direct them towards the appropriate courses that they

are ready to take.

Programs that improve student progress and mastery of basie skills:
Practices that support student success in basic skills including programs
that improve basic skills in English and math, and assure the successful

transition to college-level work in these areas.

Practices that inform and support students and families in accessing
financial aid: Including efforts to provide financial aid counseling and
workshops to help students in the 12th grade and in community college to

complete applications for financial aid.

Efforts that prepare students for high demand jobs: Including ex-
amples of programs that prepare students for the workforce in high demand
sectors such as health care or prepare students for careers in STEM (science,

technology, engineering and math).

Administrative practices that use resources effectively to promote
college access and success; and regional collaborative efforts across
our educational systems: Practices that higher education institutions put
in place to promote college going and student success. Efforts across k-12 and
higher education systems to improve college preparation, college-going, the

use of financial aid, and collaborative career technical programs.

Submissions in each of the above nine areas of focus were received. Some selected

practices were in only one category, while others touched upon multiple categories.

Submissions also had to show effectiveness in improving one or more of the following:

Access and Participation — Efforts that improve access to college and
increase participation rates such as among recent high school graduates and

young adults or among underrepresented populations.

Success and Completion — Efforts that increase retention and help
students reach their educational goals including completion of degrees,

certificates, transfer, and workforce programs.

Affordability — Efforts that make college more affordable for students and
families through fee, financial aid, and other support programs, including the

use of campus, state, and federal resources.

Institutional Efficiency — Efforts that maximize the use of campus
and state resources and/or make effective use of data to inform educational

practices.



Although covering a broad range of educational practices, three themes were most

prominent in the selected 15 Practices with Promise:

1. Early College Awareness — Five of the Practices, including Passport
to College, College Options, K-16 Bridge Program, Increasing
Access for English Language Learners, and the Ventura College
Promise reach students at a young age with practical information and
support services about how to get to and pay for college. Making going
to college a viable pathway for those who may be the first in their families
to go to college. These Practices target students as early as middle
school and some combine this outreach with a commitment of

financial aid and a guaranteed place in college.

2. Innovative Outreach to Underrepresented Students —
A growing number of students in California will be the first in their
families to go to college, some may be low-income, or live in regions with
low college-going rates. If California is to graduate enough students
to meet its future workforce needs, a greater number of these students
must be inspired and supported in pursuing their college dreams.
College Options, the CSU’s Partnering for Greater Access to Higher
Education, Stanford Medical Youth Service Program and Passport to
College are examples of practices that work creatively to reach out
to underserved and underrepresented populations from every

region in our state.

3. Clear Pathways for Student Success — Several practices including
Cal-Pass Freshman Composition Alignment Project, Departmental Final
Exam for English A, Dual Enrollment, Project Success Learning Commu-
nities, and the Diablo Valley College Financial Aid Student Progress,
Learning, and Nurturing (PLAN) Program make it easier for students
to meet their educational goals and move from one segment to the next,
by removing roadblocks and establishing a structured and clear path
for students. All of these practices provide models of collabora-
tion and partnership that ease the pathway, either within a col-
lege or university and/or between institutions, for students to

succeed in achieving their academic goals.

In addition, the Amgen Bruce Wallace Biotechnology Laboratory Program and
the Stanford Youth Medical Science Project are examples of practices that address
key areas of the workforce sector that are experiencing high demand for educated
workers and have a current shortage of workers. These practices realize that exposing

and helping to prepare California’s own youth is a solution to this crisis.



Part B

RECOMMENDATIONS

Each of the 15 selected Practices with Promise demonstrate the leadership and
innovation that exists amongst educators to improve college going and student
success. Taken together, these Practices with Promise highlight the initiative,
creativity and dedication of educators. It is time for policymakers and education
leaders to build upon these and other solutions to improve California’s future
educational and economic competitiveness. Based on the findings of the 2008

Practices with Promise, we recommend the following:

Include early college awareness as an integrated part of the k-12
curriculum and at least as early as middle school. A growing number of our
young adults would be the first to go to college. Many of the practices found that
early information and outreach to students and their families was a positive strategy
for ensuring that students understand the promise of college opportunity and the
availability of financial aid. In addition, the recent passage of Senate Bill 890 - Early
Commitment to College which will be implemented by the California Department of
Education with participating school districts - will ensure low income students and
their families, beginning in 6th grade will receive information about their options for
going to college in California and accessing financial aid. These strategies can help
to reverse the current decline in direct college-going rates in our state and ensure that

we provide a homegrown workforce to meet the needs of the 21st century economy.

Encourage early parental involvement in college preparation and planning.
Not all parents have the tools at their disposal to help their children prepare for
college. Although research has proven that the great majority of parents want their
children to go to college, there is a disconnect between that hope and how to make it
a reality. Several practices have identified creative ways to engage parents and family
members and provide them with information so that they are empowered to help their

children prepare for college.

Improve access to college in every part of our state, reach out to under-
represented students, and focus on educating California’s young adult
population. A recent report by the Public Policy Institute noted that California
cannot continue to rely on importing educated workers from other states or countries
in order to meet the demand of employers in California. This means that improving
access to college and increasing the number of students, especially from underrep-
resented communities who are a growing majority of our population, are essential
strategies for meeting our workforce challenge. A few practices highlighted here have

innovative ways to reach underserved populations.

Support business and industry collaboration in educational parinerships,
particularly for workforce preparation in high demand career technical,

health, science, technology, engineering and math fields. As some of these



practices demonstrate, the ability of industry and education leaders to work together
to help solve some of our educational challenges and meet our workforce needs.
Providing expanded opportunities for these types of collaboration can help improve
our workforce preparation. However, collaborations alone cannot solve the massive
shortages facing the state, policy makers will also have to identify solutions to this

crisis.

Connect the missing links between educational segments in California and
improve the transition for students between and among these segments from
k-12, to Community College, to University and graduation. Some important
examples on how we can make the pathway easier for students to meet their college
goals were demonstrated by the selected practices. Improving access to college is not
enough, we must ensure that once students are in college a greater number of them
succeed in achieving their academic goals and are prepared for the workforce. Im-
proving the way that students get from point A to point B is a critical solution to this
problem and using data to track student progress, provide appropriate interventions

and measure student success is a key piece to easing the transition points.

Identify secure avenues of funding and political support for programs and
efforts that demonstrate success. Innovation and small scale programs alone
will not achieve the needed growth in the number of students who go to college and
succeed. Our state policy makers must identify ways to support the investment in
higher education so that we are able to produce the number of college educated
workers we need for our economy. At the same time, we must demand that our higher
education institutions do their part to improve student outcomes and make the best

use out of existing resources.

GCeneral Recommendations for Educators

Support Students. Across many of these practices, we see how education leaders
and institutions are able to recognize the challenges faced by their students and are
able to create a clearer pathway to take away barriers that might stand in the way of
students moving towards their academic goals. Strategies that help students succeed,
provide adequate support services and help move students along the pipeline from

k-12 to higher education are essential to the future of our state.

Collaborate. In some of the practices, we noticed that the ability of institutions to re-
spond to some of the biggest challenges they were faced with was a result of the many
other partners or colleagues that they collaborated with. Through these collaborations,
access to additional expertise, data, and sometimes funding, helped improve student

outcomes and establish strong partnerships.

Integrate. The ability of practices to be integrated — whether into the curriculum, in

faculty partnerships within student support services or otherwise — not only produces
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positive results but ensures a wider reach that can help increase college going and

student success.

Share your challenges and successes. Each of these practices was a response to

a challenge faced by our education leaders. The innovation presented in these prac-
tices, gives us hope that it is possible to address these challenges in an effective way.
We recommend that educators continue to share with education leaders and policy mak-

ers their challenges and the opportunities available to respond to these challenges.

Ceneral Recommendations for Policymakers

Review policies that do not support innovation, effectiveness and student
success. We must support the innovation of education leaders to address some of

our biggest educational challenges. The practices highlighted in this report are an
example of some of the best innovation and creativity, however there are policies that
can hamper this innovation and challenge the ability of administrators and faculty to
serve students best. In addition, we must expect clear accountability for outcomes
and encourage more innovation that is matched by more efficient use of resources and

investment in efforts that work.

Data is key. Gathering information is not typically at the top of anyones agenda, but
these practices demonstrated the innovative way that data can be used to identify bar-
riers facing students and to document successful outcomes. Without good data, it is

hard to measure progress and implement strategies to improve student outcomes.

Increase state investment to increase the number of students who are able
to go to college and succeed in achieving their educational goals. Some practices
were able to utilize existing resources while others relied on special funding or outside
partnerships to carry out their programs. All of the practices point to the need for
investment to serve more students and provide the support needed by students so that

they can move along the pipeline and be ready to enter the workforce.



Part C

Student conducting an experiment
in the AMGEN BRUCE WALLACE
BIOTECHNOLOGY LAB PROGRAM

HICHLICHTED "PRACTICES WITH PROMISE"”

The Campaign for College Opportunity and project reviewers had the difficult task of
selecting only 15 Practices with Promise to highlight from 102 submissions. Each of
the submissions demonstrated the innovative and committed way that educators and
leaders across our state are best serving our students and our state. All 102 submis-
sions deserve recognition for their hard work. Our panel of reviewers selected the
following 15 practices which stood out and provide an example of models for expand-

ing access to college and student success.

While we highlight certain practices to illustrate effective and emerging models,
nothing in this analysis should be construed as a comparative evaluation or a case

for funding one program over another. For those interested in contacting program
representatives from the highlighted practices, or from any of the practices submitted,
contact information is included in Appendix E. Actual submissions are also available
upon request. To request the submission for a particular practice, email the name of

the practice to info@collegecampaign.org.

In addition to receiving special recognition, the 15 selected Practices
with Promise:

e Will be shared with journalists and the media.

¢ Included in the Executive Summary and this full report and
profiled on the Campaign for College Opportunity website.

e Invited to a special event at the State Capitol in Sacramento

with policymakers.

Amgen Bruce Wallace Biotechnology Lab Program
Submitted by the Foundation for Pierce College and the Amgen Foundation

The Amgen Bruce Wallace Biotechnology Lab provides middle and high school
students a hands-on experience in applied science and engages students from diverse
backgrounds in learning molecular biology using relevant curriculum, tools, and
techniques. It exposes students to the excitement of scientific discovery and possibili-
ties for careers in science. Aligned with the National Science Education Standards,
the program supports the goal of achieving scientific literacy. The program not only
provides a thoroughly tested and robust curriculum, but also provides a full suite of
transportable, research-grade equipment and supplies to complete classroom laborato-
ries. The laboratories parallel key experiments used by the biotechnology industry in

the discovery of human therapeutics and include contemporary technologies.

The Amgen Bruce Wallace Biotechnology Lab Program also addresses the disconnect

between laboratory experiences and teacher preparation by providing both profession-
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“I must admit that it was excit-
ing to see how the DNA worked.
The bacterium was interesting
as well, because I liked seeing
how it would adapt the DNA
segment into its own basic core.
Biotechnology is not so hard

as it seemed to be. I used to be
confused, and before the actual
experiment started, I dreaded
it. Now however, I find this to
be the most exciting part of the
whole year in AP Bio. Now,

I am considering going into a

biotechnology career.”

CRAIG REEVE, STUDENT

AMGEN BRUCE WALLACE
BIOTECHNOLOGY LAB PROGRAM

Students work on an Amgen

science experiment.

AMGEN BRUCE WALLACE
BIOTECHNOLOGY LAB PROGRAM

al development workshops and the equipment and materials needed to implement the
program. Each year, several workshops are provided for teacher preparation. Partici-
pants are provided opportunities to learn both the theories and laboratory techniques
used in the program. These professional development opportunities are provided with-
out cost to the participants. After completing a workshop, participants can reserve one
of eight full suites of research-grade equipment for use at their school. The program
also provides all of the materials and supplies needed to complete the laboratories;
there is no cost to the participating schools. The teacher can keep the equipment for

up to three weeks before returning it to one of the centers coordinating the program.

The California Community Colleges’ Economic and Workforce Development Program
provides a key partnership for the Amgen Bruce Wallace Program by funding the Los
Angeles/Orange County Biotechnology Center at Pasadena City College. This partner-
ship has allowed the program to expand from 20 schools in the late 1990s to over 63
schools today. During the 2007-08 academic year, the Amgen partnership brought this
inquiry-based molecular biology experience to 18,000 students and created profes-
sional development opportunities for 220 teachers in the Bay Area and Southern
California. Amgen first began this program with the Foundation for Pierce College

in the greater Los Angeles area, where over 65 middle and high schools participate.
Over the past 10 years it has expanded the successful program across California and

nationwide.

The Amgen Bruce Wallace Biotechnology Lab Program is underwritten by a grant
from the Amgen Foundation. Amgen has supported the program since its inception
over a decade ago and has replicated this program nationally. The Amgen Foundation
supports the program at each site with a grant. The size of each grant varies from site
to site. In addition to the Amgen Foundation, this program is supported by various

industry partnerships which donate materials or greatly reduce product costs.

Though the program has been replicated nationally (with programs in Washington,
Colorado, Rhode Island, and soon to be in Puerto Rico), there are several elements
that are essential to achieve success: 1) A small nucleus of committed faculty knowl-
edgeable in molecular biology with the willingness and patience to work with committed
7th — 12th grade teachers; 2) an institution willing to provide these faculty with lab
and office space; and 3) interested 7th — 12th grade faculty willing to devote a signifi-
cant amount of time to learn the theories and techniques involved in the science and a

willingness to grow with the program.

Key Features:
B Provides middle and high school students learning opportunities in applied

science
B Provides professional development in applied science to teachers.

B Mobile lab provides schools access to technical equipment needed for

science laboratory experiments.



B [s an example of a successful partnership between schools, colleges,

and industry

Partners:
Amgen, the Foundation for Pierce College, the Southern California
Biotechnology Center at Miramar College, Bay Area Biotechnology
Education Consortium in partnership with the California Economic and
Workforce Development program, University of California Los Angeles
Center for Academic and Research Excellence, UCSD BioBridge and other
industry partners, middle schools and high schools throughout California

Cal-PASS Freshman Composition Alignment Project
Submitted by Cal-PASS

The knowledge that greater alignment between the Freshman Composition Course at
San Diego State University (SDSU) and the first semester transfer level Composition
Course at Grossmont College (English 120) would ease the transfer pathway for Gross-
mont College students was the impetus for this project. Faculty from both Grossmont
and SDSU met regularly and engaged in conversations, activities, and curriculum devel-

opment toward the goal of improving alignment between their institutions.

Within the first semester upon transferring to SDSU, Grossmont College (GC) trans-
fer students must take the Writing Proficiency Assessment (WPA), which is part of
SDSU’s Graduation Writing Assessment Requirement for all students. This exam is
well-aligned with SDSU’s first and second semester composition courses, and based
on the results of the exam, students may be required to take up to 3 additional upper
division writing courses. The Cal-PASS Alignment Project chiefly aims to assist trans-
fer students in scoring well on the WPA by making sure the composition course they

take at Grossmont adequately prepares students for the writing requirements at SDSU.

In a sequenced series of activities initiated in 2005, faculty from both campuses
worked collaboratively to identify the areas and extent to which the composition
courses are aligned/misaligned in terms of emphasis and outcomes, identified

common and shared values, skills and conceptual understandings common to the
courses, and designed a beginning of the semester sequence of activities, assignments,
and presentations that introduce students to these shared skills and understandings.
This sequence at the beginning of the semester, which culminates in a common writing
assessment, ensures that students at each institution have a common experience and

foundation in college composition.

Through the Cal-PASS San Diego East County English Professional Learning Council,
the resource also will be shared with high school faculty leaders within the Grossmont
Union High School district as yet another aid in supporting ongoing vertical alignment

efforts.
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“I could not do this alone
without College OPTIONS.
They have been my help,
they have been my guide.”

PARENT, SHASTA HIGH STUDENT,
CLASS OF 2007

COLLEGE OPTIONS

Students visit a college campus

and meet the local mascot.

COLLEGE OPTIONS

Because Spring 2008 was the first semester where the sequence was implemented, the
Cal-PASS Alignment Project does not have enough comparative data to assess the
effectiveness of its efforts in helping students transition from GCCCD to SDSU.
However, the Project is sponsored by Cal-PASS and there is support for tracking
project outcomes and effectiveness. Because the WPA exam has been given at SDSU

for some time, the project hopes to identify correlations in the future.

Fundamental to the project is how successfully a student transitions into the next
educational segment. Community colleges throughout the state transfer students in
great numbers, and the benefits to students from programs like the Cal-PASS Align-
ment Project could increase success rates and potentially decrease the time needed to
obtain a degree. By sharing the objectives and rationale for the project, detailing the
curriculum and methods, offering insights on what is learned through engaging in an
inter-segmental conversation, and by procuring funding, programs like the Cal-PASS

Alignment Project could be replicated more widely.

Key Features:

B Strong regional collaboration between institutions and faculty
B Clear pathway for students from one segment to the next

Partners:
Cal-PASS, Grossmont College, San Diego State University

College OPTIONS
Submitted by College OPTIONS

College OPTIONS is an innovative program providing school and community-based
college awareness and preparation services in Shasta and Siskiyou counties, a region
in the North State with a significantly lower than average college going rate. Founded
in 2003, College OPTIONS has since grown to employ 13 full-time staff and serves
over 15,000 students a year through a Resource Center in Redding, weekly in-school
college advising, college campus visits, community events, professional development

for educators and student summer program scholarships.

Prior to 2003, there were very few college access programs in the North State. College
OPTIONS was designed to address this need by providing school and community-
based college awareness and preparation services free of charge to all students in
Shasta and Siskiyou counties. Due to the geographical remoteness of most the North
State region, trained college advisors travel to rural school settings on a weekly basis.
Six advisors cover a geographical area the size of the State of Rhode Island, often
traveling in adverse weather conditions to reach their students. College OPTIONS also
works with local school districts to facilitate an increase in A-G courses offered at

North State high schools.
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Students visit and learn more about

CSU Sacramento during spring break.

COLLEGE OPTIONS

“I would not be attending col-
lege this year without the help
of College OPTIONS. Being
able to meet with an advisor
once a week helped me gain the
confidence and knowledge 1
needed for college.”

STUDENT, BURNEY HIGH SCHOOL,
CLASS OF 2008

COLLEGE OPTIONS

Students visit UC Davis during

College Preview Day.

COLLEGE OPTIONS

College OPTIONS is funded through a combination of federal and private grants,
and both cash and in-kind institution contributions. Partners contribute resources to
College OPTIONS, including direct funding, personnel, facilities, program coordina-

tion, publications and event planning.

Since the inception of College OPTIONS, the North State has experienced increased
rates of student enrollment in post-secondary education, FAFSA completions, and
increased student eligibility for UC and CSU. For example, since 2003, in Shasta and
Siskiyou counties, student enrollment in post-secondary education increased 33%,
FAFSA completions increased 27%, and there was more than a 12% increase in UC
and CSU eligibility. The number of clients served at the College OPTIONS Center has
also increased 67% since 2003.

Key Features:
B Provides school and community-based college awareness and preparation

services to students in rural areas of the North State.
B Works to increase A-G offerings in rural schools.

M Has contributed to an increase in students enrolled in higher education

and accessing financial aid.

Partners:
College OPTIONS in partnership with Siskiyou County Office of Education,
Intersegmental Coordinating Committee (ICC), Simpson University, CSU
Chico, CSU Chancellor’s Office, UC Office of the President, National
University Redding, College of the Siskiyous, The McConnell Foundation,
Shasta Union High School District, Shasta College, UC Davis, and the
Shasta County Office of Education

Departmental Final Exam for English A
Submitted by Sierra College, English Department

The Departmental Final Exam for English A is an effort to align the quality of the English
A curriculum across multiple sections at Sierra College. The English A exam helps
ensure that students who move through the developmental composition program are

ready for the college-level writing classes that are required for transfer and graduation.

A single final exam for English A was introduced to address the concern that the Eng-
lish A curriculum was not well-aligned across multiple sections and that students were
moving from the developmental course to college-level composition classes without

the requisite writing skills to succeed. At the same time, the common exam provides a

department-wide measure of student achievement.

The exam also helps assure that student learning objectives are being met at both

the course (English A) and the program (Developmental Writing) levels. A system of
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accommodations and remediation options provides opportunities to assess multiple
measures of a student’s performance, ensuring that the test is not “high stakes” or that
the test, by itself, could prevent a student from moving forward with his/her educa-

tional goals.

All English A students must pass both the common final exam and the class to enroll
in the next course in the composition sequence (English 1A). The final exam is a two
hour timed essay test given on a Saturday at the end of the semester. All English A

instructors meet to norm and score the final exams.

Since 2000, the first year the exam was given, the average yearly pass rate on the
English A exam has risen from approximately 60% to approximately 75% in spring

of 2008. Data also show that students who have taken the English A course since the
common exam was introduced have succeeded at higher rates in subsequent writing
courses than students who took English A prior to the adoption of the departmental
exam. The English A exam has resulted in higher retention (79% before the com-
mon exam to 84% following the common exam) and success (65% pre to 70% post) in
the college-level composition class English 1A. Anecdotally, instructors report that
students are better prepared to write college level essays in English 1A than they were
before the exam was adopted. The increase in retention and success suggests that the
exam is serving its purpose of aligning the curriculum and the achievement of student

learning objectives across sections.

Key Features:
B Common exam aligns curriculum across multiple sections of English A

within the department.
B Has been led by and contributed to faculty collaboration and coordination.
B Strengthens students’ preparation for college-level composition.

B Increases student retention and success in college-level composition.

Diablo Valley Financial Aid Student Progress,
Learning & Nurturing (PLAN) Program
Submitted by Diablo Valley College

In the Fall 2007 semester, the Financial Aid Office at Diablo Valley College decided
to pilot its first financial aid retention program, also known as the Student PLAN
Program. The program is designed to serve the needs of the 500+ students who are
currently on or at-risk of facing financial aid probation and suspension, or of those
reaching maximum units allowed for their program of study, all of which can jeopar-

dize their financial aid benefits and could possibly lead them to withdraw from college.

Through the utilization of group workshops, individual advising sessions, action plan

development, academic progress reports, and other follow-up methods, the program
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“I know I have somewhere to go
to when I not only need academic
advice but also someone to turn
to as a friend. The coordinator is
very accessible and the program
helps students learn about the
resources, plan their actions,
and learn skills that help them
become successful in college.”
STUDENT

DIABLO VALLEY FINANCIAL AID
STUDENT PROGRESS, LEARNING &
NURTURING (PLAN) PROGRAM

works to personally communicate with the students and encourage them to seek the
resources necessary to attain good financial aid standing and overall academic
success. The main objective of the program is to connect with students individually
and personalize retention interventions. The program ensures that students better
understand the financial aid Satisfactory Academic Progress (SAP) policies, the
benefits of campus resources, and helps them understand the important relationship
between meeting SAP, receiving financial aid, and attaining academic success. Over-
all, the program works to show students that the financial aid staff truly cares about
their success, and ensures students continue to receive their financial aid to pursue

their educational goals without having to focus on their financial concerns.

In the past, letters were sent to students informing them about their probationary
status and the potential loss of financial aid. However, no additional retention methods
were provided to monitor these students’ progress and/or to refer them to the proper
campus resources to alleviate their academic situation. Therefore, specific strategic
plans and retention methods needed to be made to address this problem and ensure

that these students attain good financial aid standing.

The main component of the program is the “Sounds Like a PLAN!” workshops,

which are scheduled throughout the semester. The group workshops cover significant
topics such as the SAP policies, the development of action plans, semester follow-up
procedures, the advantages of utilizing campus resources, and other topics that help
them realize how their academic performance can have a positive or negative effect
on their financial aid. The students are also required to check-in with the Retention
Coordinator three times during the semester by filling out “Student Check-In” forms to
monitor the students’ academic progress and ensure they are implementing the action
plans they have identified. Furthermore, individual advising sessions are offered and
scheduled to allow students to discuss their academic issues in a more intimate,
one-on-one manner, and to obtain advice and proper resource referral. At the end of
every semester, the Financial Aid Office evaluates students’ academic performance

and informs them if they are meeting SAP requirements.

The program was not allocated any specific funding nor does it significantly cost
anything to run the program. Most of the “costs” are minor, budgeting towards basic
office supplies, such as paper, envelopes, postage, ink/toner, and snacks for the work-
shops. The most significant costs are staff time dedicated towards running the pro-
gram and keeping in constant contact with the students. Under the direct supervision
and implementation of the Director of Financial Aid and the support of the financial
aid office staff, the program was first implemented in August 2007 and was assigned
an Academic Progress Retention Coordinator to oversee the program and work directly

with the students.

After evaluating the students’” academic performance at the end of fall 2007, 52% of

the students who were part of the program met SAP and/or raised their cumulative



18

“Staying on task and following

my action plans really helped
me out. I am focused on my
work and am very successful
this semester.”

STUDENT

DIABLO VALLEY FINANCIAL AID
STUDENT PROGRESS, LEARNING &
NURTURING (PLAN) PROGRAM

GPA, therefore taking them off probation status. In comparison to fall 2006, when the

program was not implemented yet, only 38% of the students were able to meet SAP.

In addition, 95% of the students who participated in the program found the workshops
informative and helpful towards better understanding the SAP policies and coming up

with personal action plans to carry out throughout the semester.

Key Features:
B Proactive student support services program that is proactive at engaging

students and preventing the loss of financial aid
B Integrated into the existing responsibilities of the financial aid office

B Demonstrated success from one year to the next

Dual Enroliment Program
Submitted by Santa Barbara City College

The Santa Barbara City College (SBCC) Dual Enrollment Program provides high
school students with the opportunity to earn high school and college credit in
designated courses on the high school campus. The Dual Enrollment Program is the
result of collaboration between SBCC, participating high schools, and the Regional

Occupation Program.

The SBCC Dual Enrollment Program currently serves over 1,800 students per
semester in 4 local high schools with 110 concurrent enrollment classes in 32
disciplines. To qualify as a dual enrollment class, the high school instructor must
meet the community college minimum qualifications, be approved by the college
department chair, administration and Board of Trustees, fulfill the college course of
study outline requirements and include college textbooks. To ensure integrity of the
course, the college department chair and high school faculty meet regularly each

semester and the high school instructor is evaluated according to college policy.

Over 1,000 high school students are currently enrolled in dual enrollment career
technical pathways and academies. The Health Technologies Academy is one of the
Dual Enrollment Program’s model programs, in 2008 15 high school seniors walked
with the graduating class at SBCC and received a certificate at the college commence-
ment ceremony a few weeks before attending their high school graduation. These
graduates are well prepared to enter the workforce directly following high school
graduation and may receive priority status to enroll in the SBCC nursing or other

healthcare programs.

The support structure at SBCC has grown as the number and diversity of classes

has increased. A Dean of Educational Programs provides leadership and oversight
for the program, which is operated by a full-time Coordinator, a full-time Special
Program Advisor, and several hourly student employees. The team visits high schools

regularly to coordinate the administration of college assessment tests and registration
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Families eat after learning about

college during Dia de Familia.

INCREASING COLLEGE ACCESS FOR
ENGLISH LANGUAGE LEARNERS
IN HIGHER EDUCATION

on site. The staff also organizes regular meetings with SBCC and high school principals,
counselors and teachers. In addition to the cost of the salaries for two full-time staff
members and part-time students, the budget provides a stipend to high school teachers

in recognition of the additional paperwork and required meetings.

SBCC is working with the Community College Research Center at Columbia Univer-
sity, the James Irvine Foundation project, the SBCC Office of Institutional Research,

and Cal-PASS in order to analyze student data and measure progress.

Key Features:

B Provides opportunities for advanced learning to high school students.

B Allows high school students to earn college credit for courses taken on

their high school campus.

B Provides opportunities for career technical education and high demand

health care jobs.

Partners:
Santa Barbara City College in partnership with Santa Barbara High School,
San Marcos High School, Dos Pueblos High School, Carpinteria High School,
South Coast Regional Occupation Program.

Increasing College Access for English Language Learners
in Higher Education
Submitted by Santa Rosa Junior College

California has become a leading destination for immigrants to the United States, many
of whom are not proficient in English. Immigrants and English Language Learners
(ELL) are among the fastest growing population in the nation’s public schools. Over
one million ELL students attend California schools, making up 25 percent of the
state’s elementary and secondary school population. Although California represents
approximately 12 percent of the nation’s population, California schools enroll more

than 40 percent of the nation’s ELL students.

In California, one in four students is an English Language Learner. These students are
more likely to be behind their grade level, not graduate, or go to college. In response
to the growing ELL population in Sonoma County, Santa Rosa Junior College (SRJC)
initially designed an English Language Learner Outreach Program to connect with the

ELL population in elementary and secondary schools.

This unique program targets elementary and secondary students and their respective
families. The ELL Outreach Teams share information with families in Spanish related
to college admissions requirements, bilingual health careers, financial aid programs

and resources, and other college services. The objectives of the ELL Outreach Program
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“Due to the efforts of dedicated
educators, our students now
realize that college is no lon-
ger just a dream. College is
available. College is a doable.
College certainly can become
a reality. With the incredible
support of Santa Rosa Junior
College’s ELL Outreach Pro-
gram many of our students have
no doubts about their chances
to succeed. Young high school
students often write that they
want to ‘be someone.’ Santa
Rosa Junior College is turning
that dream into an actuality.”

JUDITH DECHESERE-BOYLE,
ENGLISH LEARNER RESOURCE
TEACHER, CASA GRANDE HIGH
SCHOOL

INCREASING COLLEGE ACCESS FOR
ENGLISH LANGUAGE LEARNERS
IN HIGHER EDUCATION

are twofold: (1) to create and promote relationships between English Learner
Programs, underrepresented and underserved high school students and families, and
SRJC; and (2) to create a team approach in providing ELL access to SRJC. The ELL
Outreach Team works with English Language Coordinators, High School Counseling
Departments and English Language Advisory Council (ELAC) parental groups. The
ELL Outreach Team also schedules specific activities that provide college information
to promote access to higher education. Some activities include attending ELAC meet-
ings in elementary and secondary schools, hosting Latino College Awareness Day, Dia

de la Familia (Day of the Family), and an ELL Summer Bridge college orientation.

From 2001-2000, the ELL Outreach Team contacted over 6,000 Latinos through
numerous events at their respective school sites and/or events held at the SRJC
Petaluma Campus. The success of the ELL Outreach Program is evident in the
strengthening of SRJC’s educational partnerships not only with faculty and staff but
also with students and their families. The SRJC Petaluma Campus, as a result of its
outreach efforts, has seen an increase in Latino students and an increase in Latino
high school students concurrently enrolled both in high school and at SRJC. Fall 2007
college enrollment data indicates that the SRJC Petaluma Campus enrolled a higher
percentage of Latinos than the Santa Rosa Campus, with Latino enrollment at 17.8%
of total student enrollment of 5,822 a number which exceeded the percentage of Lati-

nos in the city of Petaluma.

Currently, there are no designated resources for the ELL Outreach Program. The cost
to implement outreach efforts include staff time and printing costs for bilingual infor-
mation related to financial aid, AB 540 regulations, and general college information.
Current staff involved in the ELL Outreach Program included an EOPS Specialist,
Financial Aid Technician, Counselor, and a representative from the Healthcare Work-

force Development Program. All staff members are bilingual in English and Spanish.

SRJC is expanding its ELL Outreach Program to include both southern and northern
Sonoma County. SRJC, in recognizing the success of the effort at its Petaluma
Campus, is in the process of institutionalizing the ELL Outreach Program and will be
making it a district-wide program. This will provide additional resources to enhance
outreach efforts to better serve ELL students and their families. A bilingual ELL
Outreach Coordinator position has been proposed at a cost of approximately $25,000.
The Coordinator would be responsible for coordinating recruitment and outreach
activities for the SRJC District. A budget of approximately $350,000 has also been

proposed to institutionalize the project.

Key Features:

B Positive inter-segmental approach to reaching an underserved population

B Integration into the roles of various staff from across different departments

in the college
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B Reaches both students and parents early on

Partners:
Santa Rosa Junior College in partnership with Petaluma City Schools
District, Roseland School District, Sonoma Valley Unified School District,
Cotati-Rohnert Park Unified School District, Windsor Unified School District

The K-16 Bridge Program
Submitted by The Lewis Center for Educational Research

Postsecondary participation rates of graduating high school seniors needed improve-
ment for schools in the Victor Valley College (VVC) service area. Three educational
institutions: The Lewis Center for Educational Research, VVC, and The Snowline
School District, joined together to develop and implement the K-16 Bridge Program in
2006. One of the primary goals of this program is to improve postsecondary participa-
tion rates of graduating high school seniors, regardless of where they end up enrolling.
Through structured lessons and activities taught in core courses, high school students
explore careers and postsecondary opportunities and also learn about the process of

getting into college.

The Bridge curriculum is designed in modules so that a student can move from one
school to another and still be on track. Students complete lessons and activities on
the processes and procedures for entering postsecondary education. Using a dynamic
and interactive web-based product, students receive their own “My Mentor” web page
that serves as a powerful communication tool for connecting prospective students to
information on careers and postsecondary opportunities. Teachers also receive a “My
Mentor” page that allows them to track the data on a particular student’s career goals
and career assessments. Students also practice submitting a college application, apply
for federal financial aid, complete a career assessment and exploration, and visit the
VVC campus for a tour and for academic/vocational demonstrations. Participating
seniors complete college placement exams on their high school campus along with

an education plan and college orientation, and enroll in their regional community

colleges at their high school, with VVC giving Bridge seniors priority registration.

The first full group of seniors - 5,000 students from 17 high school campuses - took
part in the K-16 Bridge field test in spring 2007. In fall 2007, VVC reported its larg-
est increase in enrollment in 20 years, 5.8%. In the spring of 2008, 22 high schools
participated in the program and this fall VVC reports an expected overall increase in
enrollment of 8-9%, with an increase in the number of full-time students (25 years
of age and under) enrolled in credit courses to rise from 2,391 to 3,555, or 55%.

The K-16 Bridge program is currently working with Cal-PASS to create a system for

tracking the test scores and enrollment patterns of Bridge students beginning in the
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Los Angeles Unified School District
students demanding A-G courses

become the default curriculum at
all LAUSD high schools.

PARTNERING FOR GREATER ACCESS
TO HIGHER EDUCATION

spring of 2009. Indicators tracked will look at the enrollment patterns of students in
high school, enrollment patterns in college, and the correlation between enrollment

patterns and test scores.

In the spring of 2009, the program will be field tested on 10,000 4th-12th grade
students, and will include a seamless process that embeds college and career prepa-
ration in the standards based lessons of the core curriculum. Additionally, through
a colleague to colleague initiative, high school personnel and college personnel are
being brought together to discuss and solve problems of mutual concern, particularly
focused on the academic preparation and success of high school students while in

high school, transitioning to college, and after they enter college.

Currently, the K-16 Bridge Program is expanding to 10 community college regions in
the 2008-2009 school year. The goal is to improve postsecondary participation rates of

graduating high school seniors in the service areas of these colleges.

Key Features:

B Effective use of technology and integration into the core curriculum
B Strong collaborative effort amongst institutions and faculty
B Clear pathway for students to learn about and prepare for college

Partners:
Victor Valley College, California State University San Bernardino, all High

Schools in Victor Valley, and the Lewis Center for Educational Research

Partnering for Greater Access to Higher Education
Submitted by The California State University, Office of the Chancellor;
Parent Institute for Quality Education (PIQE); California State University
Los Angeles; and the Alliance for a Better Community

In an effort to reach historically underrepresented students and communities,
especially those who would be the first in their families to go to college, the California
State University (CSU) Office of the Chancellor, after a series of meetings with leaders
from the African American, Latino, Asian Pacific Islander and tribal communities,
launched simultaneous non-traditional outreach efforts to increase the number of

these students who are prepared for and attend college.

The innovative outreach efforts include CSU Super Sundays, where the CSU Chancel-
lor, university presidents and other campus leaders partner with African American
Churches in Southern California and the Bay Area sharing information about the CSU
and “How To Get To College”. Other efforts included summits and town hall meet-
ings with African American, Latino, Native American, Vietnamese, Filipino, and

American Samoan leaders. The CSU also launched Counselor conferences and “Train
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Students pose with their college gear
after learning more about their college

opportunities.

PARTNERING FOR GREATER ACCESS
TO HIGHER EDUCATION

“In our efforts to advance the
preparation of all students in
Los Angeles for both college
and career, we have found
that working in partnership

is exponentially more effec-
tive than facing this challenge
alone. Our collaborations have
resulted in increased resources,
a stronger presence, and ulti-
mately a greater impact.”

VERONICA MELVIN,
EXECUTIVE DIRECTOR, ALLIANCE
FOR A BETTER COMMUNITY

PARTNERING FOR GREATER ACCESS
TO HIGHER EDUCATION

Students show off their “Passports

to College”

PASSPORT TO COLLEGE

the Trainer” workshops to support professionals in K-12 on understanding the CSU
admissions, application process, financial aid etc. Other partnership efforts were
launched with Latino organizations to reach Latino parents in their local community
and in their preferred language. Each of these partnerships provides students and
parents with information about attending college and how they can prepare to attend

a GSU. This work has resulted in a 12% increase in the number of applications from
African American students and a 15% increase from Latinos between fall 2006 and
fall 2007. From these efforts, educational partnerships and oversight committees have
been developed and nurtured, and provide valuable insight to the ongoing discussion

of educational issues facing underrepresented communities.

Key Features:

B Multi-faceted effort to reach diverse populations

B Creative and proactive strategy led by one of the largest public university

systems in the nation

B Establishes a strong partnership between various community based

organizations, religious leaders, and other community partners

Partners:
California State University (all 23 campuses), California State University
Chancellor’s Office, Alliance for a Better Community, Parent Institute for

a Quality Education, churches, and other community organizations.

Passport to College
Submitted by San Joaquin Delta Community College

San Joaquin County is in an economically poor region with a desperate need to
increase the college-going rate of students in the county. The county ranks in the
lowest quartile for percent of population completing high school and in the bottom of
the lowest quartile for those attaining a college or postsecondary education or degree.
For grades K-8 in 2005, 80% of Stockton Unified and 62% of Lodi Unified students
were eligible for and received the Free and Reduced Lunch program. Per capita
income is lower in San Joaquin County than in any other county in California and the
unemployment rate is twice that of the state average. In 2004, San Joaquin County was
ranked fourth in growth of incoming Latino and Asian immigrant populations and 36%

of its population was under age 18.

In an effort to reverse these trends and double the region’s college going rates by
2014, Passport to College made an early commitment to college for all fifth graders in
the class of 2006-07 in Delta College’s feeder school districts. Participating students
are guaranteed free tuition to attend Delta College for two years upon earning a high
school diploma and receive continuous information and student support services to

help prepare them for college.

In the first year of the program, over 7,000 students and their respective parents

signed an agreement with their school district and Delta College to be a part of
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Students in their t-shirts which read,
“Destination Delta College”

PASSPORT TO COLLEGE

“Passport to College makes
young students believe they can
go to college—their growing
belief over time makes what was
once just a dream or fuzzy idea
come true.”

DR. KATHY HART, ASSISTANT
SUPERINTENDENT VICE
PRESIDENT OF INSTRUCTION,
SAN JOAQUIN DELTA COLLEGE

PASSPORT TO COLLEGE

Passport to College. All School Boards from each district have signed a Memorandum
of Understanding with Delta College for fourteen years. In the second year, school
Districts bused their students to the campus for activities and a tour, and a college-
going informational program was taken to the districts for students and parents
attending the campus tour in subsequent years. All Passport students have received

a Passport to College t-shirt, a Delta College email address (with parent permission),
and a refrigerator magnet with a picture of themselves in a college graduation cap and
gown. Throughout a students progress through each grade level, they will continue to

receive additional support services and will participate in special activities.

The success of Passport to College will be measured by the difference between the
previous fifth grade class of students and Passport to College students with regards to

school attendance, high school completion, and college enrollment.

San Joaquin Delta College has committed considerable resources to this project
including paying the yearly salary of the Passport to College Program Director and a
half-time permanent secretary, and providing program supplies, totaling $94.,000 per
year. In addition, grants have been received from Washington Mutual and Comcast for
the implementation of the program. The Passport to College program is also integrally
coordinated with the Outreach and Enrollment, and Financial Aid programs at Delta
College, pooling resources to offer unduplicated services. The Delta College Foundation
is in the process of raising $1.5 million dollars to fund the two years of free tuition

in 2014 for those students who do not qualify for the Community College Board of

Governor’s fee waiver.

Key Features:
B Early commitment to college with a financial guarantee for students that

begins in the 5th grade
B Support services and activities to increase college awareness

B Targeted approach to address the local challenges of a low-college

going region

Partners:
San Joaquin Delta College, San Joaquin Delta College Foundation in partner
ship with all San Joaquin Delta College feeder school districts (Banta, Cala-
veras, Galt, Holt, Jefferson, Lammersville, Lincoln, Linden, Lodi, Manteca,
New Hope Elementary, New Jerusalem, Oak View Union, River Delta, Stock-

ton, Tracy), Mayors from feeder school cities



25

Community College students proudly

take a group photo.

PROJECT SUCCESS LEARNING
COMMUNITIES

Project Success Learning Communities

Submitted by Grossmont Cuyamaca Community College District

Students who enter community college unprepared for college-level work can find

it hard to move from basic skills courses into college-level coursework. Project
Success is a program of linked courses that create “learning communities”. This
program is built on the belief that all basic skills students can succeed if given a
learning environment and curriculum that fully address individual needs while offer-
ing the benefits of collaborative learning — greater self-confidence, greater enthusiasm
for skill development, and greater commitment to the completion of course work. Project
Success offers basic skills students the opportunity to participate in collaborative
learning communities that consistently result in the successful completion of entry-
level courses and enrollment in subsequent classes. Because linked instructors teach
the same students in back-to-back classes, they are able to maximize student learn-
ing by sharing course goals, content, and activities, and by building a community of
students who work together productively and support each other in a safe learning en-
vironment. Project Success now regularly offers forty sets of two or more course links,
two-thirds of which consist of basic skills classes. Approximately 800-1000 students

enroll in the linked courses each semester.

Over the program’s twenty-three year history, Project Success has compiled evidence
on the achievement and retention of students. During the years 1996-2000, 60% of all
level Il basic skills students in linked courses earned a grade of “C” or better, while
only 44% of the same level students in “stand alone” courses earned a grade of “C”
or better. Moreover, during the years 2001-2002, 69% all level 11 basic skills students
in linked courses earned a grade of “C” or better, while only 52% of the same level
students in “stand alone” courses earned a grade of “C” or better. Though recent
statistics are unavailable at the program level, Project Success plans to participate

in the Hewlett Packard Template Project this year. This Project will gather data from
1995 to the present on student success rates and retention as well as information on

student transfer rates to four-year colleges and completion rates for AA degrees.

For the past fifteen years, Project Success has conducted end-of-course surveys asking
students if the linked courses have been beneficial and if they would enroll in another
learning community. Of the thousands of students surveyed, over 80% have responded
“yes” to both questions, with some years’ results reaching above 90%. Other evidence

is anecdotal but persuasive.

The primary resources used in administering Project Success include the labor and
dedication of the project coordinator and instructors. Grossmont College has reaped
huge benefits from the program without making any other substantial monetary

investments, except for 50% compensatory time received for the project coordinator.
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“Sutter Health is delighted

to have facilitated a partner-
ship with Los Rios Community
College District to expand the
number of nursing student
opportunities in our commu-
nity. We are very pleased that
providing additional resources
to help cope with life issues that
arise during nursing school
has helped so many stay in the
program and successfully begin
their nursing careers.”

SARAH KREVANS, REGIONAL
EXECUTIVE OFFICER,
SUTTER HEALTH

REDUCING THE ATTRITION RATE OF
ASSOCIATE DEGREE NURSING (A.D.N.)
STUDENTS

Developing a program like Project Success can happen with minimal initial invest-
ment, for example assigning a full-time coordinator; offering professional development
for instructors, counselors, and administrators; awarding curriculum development

stipends; and making adjustments to the college’s scheduling.

The accomplishments of Project Success suggest that the statewide potential for help-
ing basic skills students achieve academic success through learning communities is

far too promising to be ignored.

Key Features:

B Focus on student success through peer grouping
B Strong faculty collaboration and leadership

B Clear pathway for students to move from basic skills into

college-level course work

Reducing the Attrition Rate of Associate Degree
Nursing (A.D.N.) Students

Submitted by Sutter Health Sacramento Sierra Region and
Sacramento City College

In response to the pending community health crisis created by a nursing shortage in
the greater Sacramento region, Sutter Health partnered with Los Rios Community
College District in 2003 to expand the number of nurses who enter and successfully
complete the Associate Degree in Nursing (A.D.N) program. In 2003, acute care
hospitals in the greater Sacramento Region had 1,000 openings and local nursing
programs had capacity for 259 graduates annually despite a much higher pool of
interested students who wished to pursue an A.D.N degree. The staggering nursing
shortage also makes it even more important that admitted successfully graduate. In
California, community colleges produce 70% of the RN workforce, yet approximately

36.1% of students do not complete their A.D.N. programs.

Sutter Health’s funding for the period of 2003-2010 targets the major constraints that
limit Sacramento City College (SCC) from enrolling more students: finances, space,
faculty, and clinical practice sites. With a goal to have 450 graduates out of 562
additional students given the opportunity to study to become nurses; an attrition rate
of 20% or less was needed. As a California A.D.N. program, SCC utilizes the Random
Selection Process to determine enrollment. This new partnership adheres to SCC’s
intense curriculum but being privately funded permits the partnership to offer an
18-month, year-round accelerated program and use merit-based selection in the
application process. In addition to minimum G.P.A. requirements, the admission
criteria included: priority to applicants who achieved a 3.0 cumulative G.P.A. in the

pre-requisite science classes on the first attempt, letters of recommendation, and
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Sutter Health and Sacramento
City Nursing Students, Class of 2006

REDUCING THE ATTRITION RATE OF
ASSOCIATE DEGREE NURSING (A.D.N.)
STUDENTS

“I will be forever grateful to
Sutter Center for Health
Professions for the confidence
they showed in me by grant-
ing a scholarship for my basic
necessities. Removing some of
the financial pressures allowed
me to focus on my studies and
not worry about putting food on
my family’s table or paying for
my books.”

MARIA JOHNSON, 4TH
SEMESTER STUDENT
(GRADUATION DEC. 2008),
SUTTER CENTER FOR HEALTH
PROFESSIONS

REDUCING THE ATTRITION RATE OF
ASSOCIATE DEGREE NURSING (A.D.N.)
STUDENTS

healthcare experience. Since fall 2007, the nationally-recognized Test of Essential

Academic Skills (TEAS) scores have been added to the program’s admission criteria.

When first launched, the program assumed that using merit-based criteria would
result in lower attrition than the state average of 36.1%. By May 2004, when the
attrition for the first two cohorts rivaled the state’s average attrition rate, additional
student interventions were launched including: increased hours for tutoring and
mentoring by faculty to nursing students; on-site, part-time counselor; and College
Success Workshops. When the attrition rate did not change significantly, the program
sought to identify root causes for students dropping out by focusing on the student
exit interviews. The interviews revealed that personal and lifestyle reasons, espe-
cially financial, were the major causes of attrition. As a response, the Student Success
Advocacy Program (SSAP) was launched in June 2006. The SSAP emphasizes early
recognition of lifestyle issues that often risk or prevent A.D.N. students from graduat-
ing by proactively connecting students early on with resources to assist them with
financial, academic, childcare, transportation, and personal or lifestyle challenges.
Utilizing reallocated Sutter Health dollars, the SSAP launched an emergency fund
program that provides immediate financial assistance for incidentals and a scholarship

fund was also created for students with significant financial barriers.

From 2004 to 2006 the SCHP 1st semester attrition rate gradually dropped from
35% to 14% after offering tutoring that increased faculty accessibility to students,
and offering on-site college success workshops in Financial Aid, studying, test-
taking, and reading skills. Since creating the SSAP Emergency Fund in July 2006,
62 students have received a total of $4,350. Of that total, $3,600 was disbursed
prior to beginning the Financial Aid workshops and $750 after starting the work-
shops. Nineteen students have been awarded scholarships. None of the recipients

have dropped from the program.

Since the beginning of the program, 221 students have graduated out of 342 enrolled,
with an NCLEX pass rate of 96% on the first attempt.

Key Features:
B Effective public/private partnership that focuses on meeting a critical

workforce need

B Good use of data to identify interventions to better support student

progress and success
B Financial aid support for students that helps keep them in school

Partners:
Sutter Health Sacramento Sierra Region; Los Rios Community College
District; Los Rios Community College District, Contract Education

Department; Sacramento City College
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Students get a hands-on lesson in

medicine and science.

STANFORD MEDICAL YOUTH SCIENCE
PROGRAM

“To this day we have not let any

one tell us, “No you can’t,” and
to those with doubt about our
potential, we have responded
back, “Yes we can.” Being in
SMYSP has shown all of us that
no matter what has happened
before, we can make a change
for our future; it does not mat-
ter what crisis may arise, we
always have an option.”

MARTIN LOPEZ, SMYSP
CLASS OF 2008

STANFORD MEDICAL YOUTH SCIENCE
PROGRAM

Stanford Medical Youth Science Program
Submitted by Stanford University, Medical Youth Science Program

In a 2007 survey of 923 Bay Area elementary school teachers across 80 districts, 80%
reported teaching science less than one hour a week. In addition, there is a lack of
health professionals from underrepresented minority groups who in the U.S. comprise
25% of the population, but only 6% of health professionals. Such statistics illus-

trate the need to expand the pipeline for low-income and minority students pursuing
post-secondary education. In response, the Stanford Medical Youth Science Program
(SMYSP) aims to address the under-representation of low-income and minority stu-
dents in the sciences and health professions. For five weeks every summer (beginning
in 1988) SMYSP recruits 24 high school students to live on the Stanford campus and
participate in intensive academic enrichment that includes a complimentary set of
university and school-based programs that offer academic enrichment in the biomedi-
cal sciences, college guidance, and long-term mentoring to low-income and under-
represented minority high school students. The summer curriculum is distinguished
by scientific inquiry and hands-on science, hospital internships, academic enrichment
and faculty lectures, college admissions and standardized test preparation, scientific
research projects, mentorship, and long-term guidance. Ten Stanford undergraduate
students live with the summer participants on campus and serve as counselors and
mentors. Upon graduation from the Summer Residential Program, participants become
members of the Alumni Association where they have access to academic and profes-

sional resources and support at Stanford and within their Alumni network.

During the academic year, SMYSP partners with high school science classes in
Oakland, Stockton, and San Jose to implement a School Based Program curriculum in
community health. Students participate in hands-on activities to understand cardio-
vascular disease risk factors in their communities; develop and distribute surveys to
evaluate nutrition, physical activity, and smoking habits of classmates or teachers; and
present research findings to school staff, families, and community members to promote
positive change. In addition, college consultants provide college admissions guidance
for all classes. To compliment the in-class lectures, students also attend field trips to

local colleges and health clinics.

Since 1988, 452 students have completed the Summer Residential Program and 97%
have been followed for up to 20 years. All participants are from low-income families,
with the majority from underrepresented minority groups. One hundred percent of
participants graduated from high school and 99% were admitted to college. Of those
admitted to college and not currently in college, 82% completed a 4-year education,
with 58% majoring in the biological and physical sciences. Forty-eight percent of
4-year college graduates attend or completed medical or graduate school. Many of the
4-year college graduates (46%) are becoming or have become health professionals.
Of the 452 alumni, 75% of African-American, 80% of Latino, and 70% of Native
American participants earned a 4-year college degree (among those admitted to

college, and excluding those currently attending college). The School Based Program
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“Not only was I taught anatomy

by medical students, I helped
with dissections in the morgue,
translated for the medical staff
in the ER, and learned about
the social implications of the
health care delivery system.

It was the best experience I ever

had.”

ANNETTE HOLLINGSWORTH-
MOORE, SMYSP CLASS OF 1990

STANFORD MEDICAL YOUTH SCIENCE
PROGRAM

SMYSP participants take a picture
in front of the Stanford University
Medical Center.

STANFORD MEDICAL YOUTH SCIENCE
PROGRAM

tracks students through high school graduation. 61% of students are still in high
school. Of the 26% of students who graduated from high school, 56% are attending a
4-year college, 33% are attending a 2-year college and 11% did not go to college.

The SMYSP’s annual budget is approximately $350,000 and is funded by local
foundations, and state and federal grants. Stanford University, Stanford University
School of Medicine, Stanford Hospitals and Clinics, and the Palo Alto Veterans Affairs
Hospitals provide enormous in-kind support to SMYSP. In addition, many Stanford
faculty and community members volunteer annually by presenting lectures, serving as
mentors, and providing academic or professional guidance. SMYSP is staffed full time
by an Executive Director, Program Coordinator, and Administrative Assistant, with
part-time staffing by a Faculty Advisor in the Stanford School of Medicine, Alumni

Association Coordinator, and Alumni Tracking Specialist.

Key Features:
B Increases awareness and exposure in high demand fields of study, the

sciences and health professions

B Targets underrepresented and low income youth in surrounding

communities

B Integrates professional exposure with early college preparations and

student support services

Partners:
Stanford University; Stanford University School of Medicine; William C.
Overfelt High School; East Side Unified High School District; Oakland
Technical High School; and Thomas Alva Edison High School in Stockton.

Transcript Evaluation Service
Submitted by the University of California and the Early Academic Outreach

Program

The Transcript Evaluation Service (TES) combines innovative technology with a
school capacity-building program to increase the number of students who are academ-
ically prepared for college after high school. TES evaluates student transcripts in 9th
-12th grades to identify their progress in completing A-G courses and in meeting UC/
CSU eligibility requirements. TES produces a report that details whether students are
meeting specific benchmarks at each grade level and determines the specific subjects
students must take to become eligible for college. In addition, TES provides aggregate
data about whole schools, enabling principals and superintendents to make targeted
changes to course offerings, thereby improving A-G completion and college eligibility

for all students in the school.

TES increases access to and preparation for postsecondary education in three
ways. First, by prompting students early on — in the 9th and 10th grades — to
choose an A-G course pattern that meets UC/CSU college eligibility and selection

requirements; second, by building schools’ capacity to use data to improve students’
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“TES helped our Counselors
and the entire school rethink
how we inform and prepare
our students for college. Us-
ing the TES data and their
A-G benchmarks, we began to
implement targeted and system-
atic counseling practices that
informed students about their
progress towards meeting the
A-G requirements. As a result,
we implemented mandatory

SAT registration workshops for
all students designated “Yes”
or “Close” to meeting the A-G
benchmarks in the 11th grade.
The school-wide profile data

provided by TES was instru-

mental in increasing the number

of students enrolled in AVID,
Puente, honors, and AP courses
and allowed us to create a mas-
ter schedule based on student
data rather than assumptions.
Ulsimately using the TES data
and implementing successful
strategies, our school was able
to increase the number of SAT
test takers and UC and CSU
admission rates.”

MIKE MUNOZ, DIRECTOR OF
EDUCATIONAL PARTNERSHIPS,
RIO HONDO COLLEGE

TRANSCRIPT EVALUATION SERVICE

academic course choices; and lastly, by institutionalizing within schools the inter-
ventions necessary for increasing the number of students who meet the academic
requirements for college admissions and assisting students in obtaining appropriate

financial aid.

TES makes student-level information available to high school counselors, academic
preparation staff, and families so that students can move yearly through the A-G
requirements, and take corrective action in a timely manner. TES further removes the
burden of manual course evaluation from high school counselors and frees valuable
time for college counseling to more students. It provides accurate information on A-G
progress directly to students and families that can be readily interpreted, removing
unintended bias from staff about which groups of students merit an A-G review. For
whole schools, TES specifically identifies the obstacles to A-G completion, whether
it is the lack of visual and performing arts or enrollment in accounting instead of
Algebra 2. TES empowers administrators to make targeted changes to master course

schedules and empowers counselors to direct students to the courses they need.

The rich data provided by TES has enabled systemic, schoolwide changes, thereby
improving access to the A-G curriculum for many students who have not traditionally
been steered into these classes. Notably, by cross-referencing standardized test scores
with student enrollment in A-G classes, a Central Valley P-16 regional collabora-
tive learned which academically promising students were not being enrolled in A-G
courses, despite demonstrating equal to or higher achievement levels on test scores.
In addition, another Central Valley school used TES data to identify which students
were only one or two A-G courses shy of the UC/CSU coursework eligibility require-
ments, and who also exceeded the minimum Language other than English require-
ment. Rather than placing these students into advanced-level language courses, as
was the general practice at the school, the students were redirected into classes that
enabled them to satisfy all the A-G requirements. Similarly, TES revealed that at one
southern California high school, the biggest barrier to A-G completion was the lack
of sections for visual and performing arts (VPA). By using TES data, this school also
made changes to the master schedule, and was further able to identify which students
to direct into the newly available VPA courses. TES data can also reveal gaps in a
school’s A-G course list. For example, at one southern California school, a college-
readiness course sequence, Physiology A-B, had not been properly submitted through
the UC articulation process. As a result, none of the students who took this specific
sequence satisfied the A-G requirement in lab science. Once TES had identified
problem, school officials were able to work with the University of California to articu-
late the class. As a result, many students who would not have been A-G eligible are

now able to meet UC and CSU eligibility requirements.

TES is a pilot project that began in 2004-05 and has expanded over the past three
years to include 150 schools. In its second year, TES evaluated over 176,000
transcripts from 63 high schools across the state. With its current technology, TES is
scalable and can potentially serve all California high schools. In addition, while TES
currently evaluates for A-G completion and CSU/UC eligibility requirements, in the
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“This means a great deal to me
knowing I have one less worry
on my mind about college ex-
penses and that I can focus that
much more on my education.”
DANIELLE RODRIGUEZ, STUDENT
THE VENTURA COLLEGE PROMISE

future, by enhancing its underlying technology to include the industrial paths, TES
will be able to provide Career Technical Education course completion pattern
information to students and schools, expanding postsecondary opportunities to more

students in more schools.

Key Features:
B Innovative use of data to streamline the information that students,
parents, counselors and schools need to increase the number of students

meeting eligibility to a four year university

B Supports the ability of counselors to spend less time on data analysis

and more time directly with students

B Supports course planning for administrators to help increase the number

of students meeting A-G requirements

Partners:
University of California EAOP in partnership with 150 high schools
across California; Alliance for Regional Collaboration to Heighten
Educational Success, Career Academic Support Network, California
Student Aid Commission, California State University, MPR, and WestEd.

The Ventura College Promise
Submitted by Ventura College and the Ventura College Foundation

The Ventura College Promise aims to remove the economic barriers to higher educa-
tion for graduating high school seniors, improve the college-going rate, and to enhance
the quality of the workforce in the Ventura College service area. The “promise” is that
all recent Ventura County high school graduates, regardless of family income, num-
ber of units taken, or high school grade point average, will have their enrollment fees
fully paid during their first year of attendance at Ventura College. The promise is also
extended to students who have completed GED requirements or who have completed
the coursework for high school but have not passed the exit exam. To qualify, the
prospective student must identify an educational goal, take the college’s assessment
examination, work with a Ventura College counselor to develop an education plan, and
complete a Financial Aid Application (FAFSA) to see if he/she qualifies for a Califor-
nia Board of Governor’s fee waiver. In addition, the student must apply for the Ventura
College Promise and be enrolled in Ventura College within twelve months of complet-
ing high school or the GED.

The program seeks to increase the likelihood that students will complete their college
education by requiring students to make a written commitment to an educational goal
and by providing incentives to keep students on track. These incentives include the
establishment of a time limit for eligibility — students must apply within twelve months
after completing high school; an appeal to taking full advantage of the offer — students
may take as many or as few units as they want during the year of coverage; and a
motivation to stay on track — students must stay continuously enrolled for at least one

academic year to maintain eligibility.
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“Attending college has always
been my dream and with the
help of the Ventura College
Promise, it has become a
reality.”

PEDRO GUTIERREZ, STUDENT
THE VENTURA COLLEGE PROMISE

In addition, the program establishes an incentive to complete high school since only
those who complete high school are eligible for the Ventura College Promise. Ventura
College counselors have used the Promise to help heighten student interest in going
to college. High school juniors and seniors are informed about the program in large-
group meetings and then given the opportunity to be assessed and advised at their
high schools.

The Foundation spent slightly more than $250,000 for the 2007-2008 academic year,
with nearly 1,500 students attending for the year at a total cost that is less than the
expense of sending ten students to the state’s university system. Slightly more than
half of the participating students qualify for Community College Board of Gover-
nor’s (BOG) fee waiver, thus the Foundation pays only a portion of Promise students’
enrollment fees. When BOG-waiver students are combined with those the Foundation
must cover, the average cost is approximately $200 per student. The Foundation has
covered the costs from existing reserves during the pilot years, and is now enlisting
the support of community organizations to permanently endow the program. Additional
support for Ventura College students includes $150,000 per year in scholarships;
$20,000 per year to the library textbook lending program; and an emergency fund set

up for students referred through counselors.

Since its start in 20006, the number of students attending Ventura College on the
Promise program has grown from less than 100 students to 2,000 as of the fall of
2008. The Promise students have been tracked as a cohort and there are impressive
differences between Promise students college-going rates versus their non-Promise
counterparts in the same age group. Eighty two percent of the Promise students are
enrolled full-time, as opposed to 46 percent of the non-Promise students, and 88
percent of the Promise students persisted from the fall 2007 to the spring 2008
semester, as opposed to 67 percent of the non-Promise students. In addition, enroll-
ment at Ventura College is up by more than 10 percent, an impressive statistic given
that the college resides in a slow-growth community. The program currently tracks

student persistence and is planning to track transfer and certificate rates in the future.

The model is simple and is designed to send a clear message to high school students:

“Commit to yourself, and we will commit to you.”

Key Features:
B Makes an early commitment of financial aid for students and promotes
high school completion

B Supports students by asking them to commit to enrolling directly into
community college, assisting them to develop and educational plan and
apply for financial aid

B Partnership with the Foundation provides additional financial aid to

students in need

Partners:
Ventura College, Ventura College Foundation and Ventura County high schools.



Appendix =~ PROJECT METHODOLOGY

A 2008 was the second year of Practices with Promise, an initiative undertaken by the
Campaign for College Opportunity to recognize exemplary efforts to improve college
access and student success. The Campaign, along with dozens of partner organizations
and higher education institutions, encouraged California educators, policymakers, or
affiliated representatives to submit “practices” that have improved college opportunity
and outcomes for California’s students. Submissions were collected between March

and May 2008, a total of 102 were received during this period.

The submissions received represent every education sector and several community
based organizations and government agencies. Some submissions were joint projects

submitted by multiple partners.

Submissions were accepted in nine categories, some programs had elements from
more than one category. Practices were asked to demonstrate innovation and

effectiveness in improving outcomes in one of the following areas:
1. Early academic preparation in the middle grades
2. Preparing students for college and career in high school

3. Programs that assist students in the successful completion of

their higher education goals

4. Inter-segmental efforts between high schools, community
colleges and universities to better prepare students through

alignment and articulation

5. Strategies for successful student assessment and proper course

placement

6. Programs that improve student progress and mastery of basic

skills

7. Practices that inform and support students and families in

accessing financial aid
8. Efforts that prepare students for high demand jobs

9. Administrative practices that use resources effectively to
promote college access and success; and regional collaborative

efforts across our educational systems

The majority of submissions received fell into the following four categories: regional
inter segmental collaboration, preparing students for college and career in
high school, supporting college completion, and preparing students for high
demand careers in the workforce. The rest of the submissions fell in the remain-
ing categories with only a handful of submissions in the categories of alignment and

articulation and assessment and placement.
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Table 1

NUMBER OF SUBMISSIONS REVIEWED BY THEME

Practices 2008 Theme Submissions Reviewed

Intersegmental Collaboration 42
College and Career Preparation in 31
High Schools

College Completion 29
Workforce Preparation 27
Early Academic Preparation 13
Basic Skills 11
Administrative Practices 10
Financial Aid Access and Support 6
Alignment & Articulation 3
Assessment & Placement 1

Note: Total adds up to more than 102, because some submissions were reviewed

in multiple categories.

The review phase of the project brought together a group of education leaders and
advocates to evaluate and comment on the submissions. A total of 23 reviewers
participated in a three phase review process that narrowed the number of submissions
down to 15 selected “Practices with Promise.” The final practices selected were then
verified and additional information on program outcomes was collected. Additional
feedback from the reviewers regarding the submissions and policy recommendations

was also solicited.
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INITIAL PROCESSINGC OF SUBMISSIONS

Submissions were entered by program representatives using an online format and
tracked by the Campaign as they were received. When the call for submissions closed,
the entire batch was separated by theme for the review process. Submissions that fell

into more than one theme were included for review in all themes that applied.
Summary of the Review Process

The review process consisted of three parts: the initial review of submitted practices,
review of the semi-final practices, and review of the final practices from which the

“Practices with Promise” were selected.

Throughout the process, reviewers were asked to judge submissions based on the

following criteria:

Relevance — Projects and efforts that address the core concerns of
access, student success, affordability, and efficiency in providing college

opportunities.

Impact — Efforts that have made a difference, with enough of a track
record to show measurable outcomes and/or demonstrable qualitative
improvements, or in the case of newer efforts, significant progress toward

meeting goals.

Potential — Innovative projects that are compelling and have strong
potential to be of interest to other educators and policymakers for broader

replication and adoption.

Viability — Select efforts that are viable for replication given either current
resources or reasonable additional investments from public or private

resources.

Initial Review of Practices: Since it was unreasonable to expect our reviewers to
read and select from 102 submitted practices, reviewers were assigned to panels con-
sisting of at least three reviewers and each panel was sent a batch of approximately 14
submissions. The largest themes with the greatest number of submissions were divided

among more than one panel and a couple panels reviewed more than one theme.

Reviewers were asked to select four practices per theme and rank them in order of
priority (i.e. 1=best, 2=second best, etc.). Reviewers were asked a series of open-
ended questions regarding why they selected the practices and asking them to identify
any strong elements and themes from the batch. Reviewers were also given the chance
to provide additional feedback on their observations. A total of 20 reviewers partici-

pated in the first round of reviews.

Review of the Semi-Final Practices: Once the initial responses from the review-

ers were received, the rankings were weighted and practices sorted by their weighted
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ranking within each theme. The top practices from each theme were selected as
semi-finalists. The number of practices selected as semi-finalists from each theme
was determined based on the overall size of the category — that is, its percentage of all
submissions. A total of 25 practices were selected as semi-finalists and are listed in

Figure 1.

Reviewers were asked to nominate 15 practices from the 25 semi-final practices using
a three tiered approach. They were asked to select five practices as their “first” group
of choices, another five practices as their “second” group of choices, and five practices
as their “third” group of choices, with the first group being the best set of practices,
the second group second best, etc. A total of 18 reviewers participated in this round of

reviews.

Review of Final Practices: Based on the ranking results the top three practices

were automatically included in the final 15 practices to be highlighted as “practices
with promise.” Of the remaining 22 semi-final practices, the bottom seven practices
were temporarily withheld from the final round of reviews, leaving a total of 15 prac-

tices to be discussed during the final review session.

The final review session brought together 11 reviewers for a focus group meeting

held at the California Department of Education in Sacramento. At this meeting an ad-
ditional seven practices were selected and designated as “Practices with Promise,” for
a total of 10 practices selected through the review process. Reviewers were asked to

select their top practices regardless of education segment, geography, or review theme.

The remaining five practices were selected internally by Campaign staff with consid-
eration for education segment, geography, and review theme. These practices were
selected from the 25 semi-finalists as ranked in the first two rounds of the review

process.

The final review session also included a discussion of the themes that emerged from
the practices, examples of which include the need for political support for promising
educational practices; the need for business and industry collaboration in educational
partnerships; the positive linkages between segments; improving access to college,
particularly in reaching under-served communities; tracking student progress; and
embedding college awareness with early outreach. The policy recommendations in-
cluded in this report were derived from the discussion and expertise shared during the
final review meeting, the first and second round of reviews, and individual discussions

among Campaign staff, consultants, and reviewers.



37

VERIFICATION AND VALIDATION OF
PRACTICES

Each representative who submitted the practice for review was asked to sign a note
confirming that the information provided in the submission was accurate and true to
the best of their knowledge. Representatives for all selected practices were inter-
viewed and asked a series of questions on their program outcomes and were requested
to submit additional materials. Because some programs selected are older, providing
outcome data on program effectiveness was readily available. However, some pro-
grams selected are new efforts with very little outcome data collected to date. Despite
the inconsistency in availability of quantifiable outcomes, all programs were able to
submit qualitative accounts and testimonials of program outcomes, effectiveness, and
impact from students, faculty, and staff. In the end, none of the selected practices were
disqualified for lack of validity since all programs show great potential as Practices

with Promise.



38

Figure 1

25 SEMI-FINAL PRACTICES

Name of Practice Institution

Amgen Bruce Wallace Biotechnology
Lab Program

Foundation for Pierce College & The Amgen
Foundation

Biotechnology Education and Training Sequence

Investment (BETSI) Project

Southwestern College

Business Resource Center

California State University, Chico

College OPTIONS

College OPTIONS

CSU Math & English Websites

California State University’s Chancellor’s Office

Departmental Final Exam for English A

Sierra College

Diablo Valley College Financial Aid Student
Progress, Learning, And Nurturing (PLAN) Program

Diablo Valley College

Dual Enrollment Program

Santa Barbara City College

Going on to College (GOT College!)

Families In Schools

Grossmont College & San Diego State
University Alignment Project

Grossmont College & San Diego State University

Guardian Scholars Program

California State University, Fullerton

Increasing College Access for English
Language Learners in Higher Education

Santa Rosa Junior College

Online Associate Degree Programs

Santa Rosa Junior College

Partnering for Greater Access to Higher Education

California State University’s Chancellor’s Office;
California State University, LA; PIQE; Alliance
for a Better Community

Passport to College

San Joaquin Delta Community College

Piner High School Early College Magnet Program

Santa Rosa Junior College

Project Success Learning Communities

Grossmont Cuyamaca Community College District

Reducing the Attrition Rate of Associate
Degree Nursing (A.D.N.) Students

Sutter Health Sacramento Sierra Region
& Sacramento City College

RISE Program

Sacramento City College

Stanford Medical Youth Science Program

Stanford University

The Bridge Program

Lewis Center for Educational Research; Victor
Valley College, San Bernardino, all High
Schools in Victor Valley

The Build San Francisco Institute

The Architectural Foundation of San Francisco

The Ventura College Promise

Ventura College & Ventura
College Foundation

Transcript Evaluation Service

University of California, EAOP

Using Student Outcome Data to Enhance
College-Going Curriculum Delivery

College Summit
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Appendix
B

PRACTICES WITH PROMISE REVIEWERS

Robyn Bowers

Title

Research Associate

Institution

The Institute for College Access &
Success (TICAS)

Marcia Cosgrove

Research & Policy Associate

Campaign for College Opportunity

Mary Gill

Higher Education Consultant

Francisco Estrada

Director of Public Policy

MALDEF

Carolyn Hamilton, PhD

Education Programs Consultant

California Department of Educa-
tion, Intersegmental Relations Office
Secondary, Postsecondary, and Adult
Leadership Division

Peggy Hilden

Health Care Education Management
Director

Kaiser Permanente

Bonnie Konowitch

Grant Manager

San Bernardino City Unified School
District

Kris Kuzmich

Higher Education Consultant

Office of Senator Jack Scott

Sandy Mendoza

Community Investment Director

United Way of Greater Los Angeles

Colleen Moore

Research Program Specialist

CSUS Institute for Higher Education
Leadership & Policy (IHELP)

Anne Price

Senior Program Associate

California Tomorrow

Lisa Pringle

Program and Policy Manager

Hispanas Organized for Political
Equality (HOPE)

Rogéair D. Purnell MSW,
PhD

Senior Program Officer, Youth

The James Irvine Foundation

Joe Radding

Education Programs Consultant

California Department of Educa-
tion, Intersegmental Relations Office
Secondary, Postsecondary, and Adult
Leadership Division

Todd Roberson

Legislative Director

Office of Assemblymember Jean
Fuller

Brandon Ruiz

Program Assistant

Campaign for College Opportunity

Jessie Ryan

Associate Director

Campaign for College Opportunity

Alma Salazar

Director of Education & Workforce
Development & Unite LA

Los Angeles Chamber of Commerce

Michele Siqueiros

Executive Director

Campaign for College Opportunity

Abdi Soltani

Executive Director

PARSA Community Foundation

Ireri Valenzuela-Vergara

Operations Associate

MDRC

David Wolf

Board Member

Campaign for College Opportunity
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Appendix
C

PRACTICES WITH PROMISE PARTNERS

Institution

Association of Independent
Colleges and Universities

Title

Name

California After School
Network

Andee Press-Dawson

Executive Director

California Community
College System

California Department of
Education

Penni Hanson

Manager, Intersegmental Relations

Campaign for College
Opportunity

David Wolf

Board Member

California State University,

Office of the Chancellor

California Tomorrow

Anne Price

Senior Program Associate

Central Valley Higher
Education Consortium

Cheri Cruz

Executive Director

Governors Partnership for
the San Joaquin Valley

Marcy Masumoto

Education Consultant

Inland Empire African
American Chamber of
Commerce

Lorrie Moody

Board Member

Intersegmental
Coordinating Council

Penny Edgert

Executive Director

Los Angeles Chamber of

Commerce

David Rattray

Vice President, Education &
Workforce Development

MDRC

Ireri Valenzuela-Vergara

Operations Associate

Santa Rosa Junior College

Audrey Spall

Transfer Center Counselor Acting
Director

The Institute for College
Access and Success

Deborah Frankle Cochrane

Research Analyst

University of California
Office of the President
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Appendix
D

CAMPAICN FOR COLLECE OPPORTUNITY
FUNDERS AS OF 10/31/08

Institution Website

California Business Roundtable www.cbrt.org

California Wellness Foundation www.tewf.org

Citigroup Foundation www.citigroup.com/citigroup/corporate/foundation
College Access Foundation of California www.collegeaccessfoundation.org
Ford Foundation www.fordfound.org

James Irvine Foundation WWW.irvine.org

Kaiser Permanente www.kp.org

Koret Foundation www.koretfoundation.org

Lumina Foundation www.luminafoundation.org
McConnell Foundation www.mcconnellfoundation.org
Southern California Edison WWw.sce.com

Stuart Foundation www.stuartfoundation.org

Walter S. Johnson Foundation www.wsjf.org

William and Flora Hewlett Foundation www.hewlett.org
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Appendix

CONTACT INFORMATION FOR PROGRAM
REPRESENTATIVES

Addressing the Nursing Faculty Shortage through
an Accelerated Recruitment, Orientation, Training
and Retention of Clinical Nurses as Qualified Adjunct

Nursing Faculty

Monica Small

Director, Sutter Center for Health Professions
Sutter Health Sacramento Sierra Region

smallm@sutterhealth.org
916-924-7603

Louise Winkelblack
Los Rios Community College Business & Economic Development
winkell@losrios.edu

916-563-3328

Dale Cohen

Director of Nursing Programs
Sacramento City College
Cohend@scc.losrios.edu

916-558-2275

Adult College and Career Transitions

Mary Foster

Coordinator, School for Continuing Education (SCE)

North Oragne County Community College District (NOCCCD)
mfoster@sce.cc.ca.us

714-484-7000 x48868

George Dooley

Counselor

North Orange County Community College District (NOCCCD)
gdooley@sce.cc.ca.us

714-808-4686

Alliance for Education San Bernardino County
Dr. Donald Averill

Chancellor

San Bernardino CCD

daverill@shced.org

909-382-4090

Leslie Rodden

Alliance Coordinator

San Bernardino County Schools Office
leslie_rodden@sbcces.k12.ca.us
909-386-2636
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Amgen Bruce Wallace Biotechnology Laboratory Program
Martin Ikkanda

Director, Amgen Bruce Wallace Biotechnology Laboratory Program

Foundation for Pierce College

ikkandmj@piercecollege.edu

818-710-4288

Answering the STEM Diversity: The HACU Hispanic Scientist
Development, Research Experience for Undergraduates
Program

Tony Leiva

Director of Career Development

Hispanic Association of Colleges and Universities

tleiva@hacu.net

210-576-3222

John Moder

Chief Operating Officer

Hispanic Association of Colleges and Universities
jmoder@hacu.net

210-576-3229

Lisa Hunter

Associate Director, Education and Human Resources

Center for Adaptive Optics, University of California at Santa Cruz
hunter@ucolick.org

831-459-2416

Rene Gonzalez

Executive Director, Grants and Development
Hispanic Association of Colleges and Universities
reneag@hacu.net

210-576-3223

Articulated course to college curriculum in Criminal Law
and Law Enforcement

Robert Hurt

Teacher

San Diego LEADS High School

rhurt@sandi.net

619-525-7455

AVID (Advancement Via Individual Determination)

James Nelson
Executive Director
AVID Center
jnelson@avidcenter.org
858-380-4800

Biotechnology Education and Training Sequence
Investment (BETSI) Project

Nouna Bakhiet

Professor

Southwestern College

nbakhiet@swccd.edu

619-421-6700 ext.5476
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Jonathan Atwater
Professor

Southwestern College
jatwater@swceced.edu
619-421-6700 ext.5707

Kathy Tyner

Dean

Southwestern College
ktyner@swced.edu
619-482-6344

BLCI's Middle School College Prep Program
Tyler Wagner

Resource Development Director

Barrio Logan College Institute

tyler@blci.org

619-232-4686

Bridging the GAP (Gateway to Agriculture Professions)
Lonna Torrico

Director

California State University, Fresno

ltorrico@csufresno.edu
559-278-4559

Steve Rocca

Assistant Professor, Ag Ed
California State Univesity, Fresno
srocca@csufresno.edu
559-278-5088

Build San Francisco Institute

Will Fowler

Program Director

The Architectural Foundation of San Francisco
will@afsf.org

415-618-0844

Building a Physician - Community Health Worker Training

Alliance

Colin Kopes-Kerr

Residency Program Director

Santa Rosa Family Medicine Residency Program

kopesc@sutterhealth.org
707-576-4079

Building Industry Technology Academies (BITA)
Lynne Porter

Assistant Superintendent, EducationalServices

North Orange County Regional Occupational Program
Iporter@nocrop.us

714-502-5877
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Business Resource Center, College of Business, CSU, Chico
Gary McMahon

Assistant Dean

College of Business, CSU, Chico

gmemahon@csuchico.edu

530-898-5272

Oscar Haro

Director Business Resource Center
CSU, Chico

oharo@csuchico.edu
530-898-6359

CAHSEE B.0.0.S.T. (Building Better Outcomes and
Opportunities In Student testing)

Dr. Yasmin Delahoussaye

Vice President of Student Services

Los Angeles Valley College

delahoye@lave.edu

(818) 947-2691

Elizabeth Ortiz
Project Director
Los Angeles Valley College

ortizme@lave.edu
(818) 778-5816

CAHSEE Prep Initiative Stepping Into Your Future
Suzanne Oliver

Director of Community Relations, The Gevirtz School

University of California, Santa Barbara

soliver@education.ucsb.edu
805-893-2460

Elizabeth Yeager
Executive Director, Center for Literacy and Inquiry in Networking Communities
Gevirtz Graduate School of Education, University of California, Santa Barbara

eyeager@education.ucsb.edu
805-893-5734

Stephanie Couch

Director Communication, Outreach & Collaboration
K20 California Educational Technology Collaborative
scouch@cenic.org

916-440-8800

Judith Green

GGSE Faculty & Co-Director, Center for Literacy & Inquiry in Networking
Communities

Gevirtz Graduate School of Education, University of California, Santa Barbara

green@education.ucsb.edu
805-893-4781
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California Community College Early Childhood Educators
Curriculum Alignment Project

Nancy Brown

Director/Instructor

Curriculum Alignment Project

bdooner@sbcglobal.net

831-425-0524

California GEAR UP: Academic Excellence and College
Access for ALL Students (Gainning Early Awareness and
Readiness for Undergraduate Programs)

Shelley Davis

Director

California GEAR UP

shelley.davis@ucop.edu

916-551-1757

Vance Mills
School Based Services Manager
California GEAR UP

drmath@cox.net

619-463-3326

Gina Rodriguez

Professional Development Manager
California GEAR UP
navarod@sbcglobal.net

(323) 363-1757

Don Watson
Evaluator
Watson Education Services LLC

dleewatson@sbcglobal.net
(818) 807-8511

California Partnership for Achieving Student Success
Brad Phillips

Executive Director

California Partnership for Achieving Student Success
bphillips@calpass.org

619-252-8503

Michelle Kalina
Senior Director, Operations
California Partnership for Achieving Student Success

mkalina@calpass.org
916-759-2486

California State University Early Assessment Program -
Math Professional Development

Kathleen Willbanks

Sr. Project Manager

California State University - Center for Distributed Learning
kathleen@cdl.edu

707-664-2021



Jeff Gold

Director, Academic Technology Development
California State University - Chancellor’s Office
jgold@calstate.edu

310-399-3636

Crystal Gips

Associate Director Teacher Education and Public School Programs
California State University

cgips@calstate.edu

562-951-4703

Michelle LaMar

Software Engineer

California State University - Center for Distributed Learning
michelle@cdl.edu

707-664-4340

California Transportation and Logistics Institute
Joseph Darin

Program Administrator

California Community College System Office

jdarin@cccco.edu

916-327-0749
Jose Millan

Vice Chancellor - Economic Development and Workforce Development
California Community College System Office
jmillan@cccco.edu

(916) 323-2783

Cal-PASS Freshman Composition Alignment Project
Brad Phillips

Executive Director

Cal-PASS

bphillips@calpass.org
(619) 252-8503

Shelly Valdez
Director of Regional Collaboration
Cal-PASS

svaldez@calpass.org

(619) 219-9855
Ryan Griffith

Freshman Composition Alignment Project Co-Coordinator
Grossmont College
ryan.griffith@gcced.edu

Micah Jendian

Freshman Composition Alignment Project Co-Coordinator
Grossmont College

micah.jendian@gcced.edu

619-644-7458
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CalWORKs

Ellie Rabani

CalWORKSs Director

Los Angeles Valley College

rabanie@lavc.edu
818-947-2976

Career Advancement Academy
Monica Cuevas

Dean of Students, Madera Center

State Center Community College District
monica.cuevas@scced.edu

559-675-4852
Jim Chin

Dean of Instruction, Madera Center
State Center Community College District

jim.chin@scced.edu
559-675-4800

Miriam Briggs

CAA Site Coordinator

State Center Community College District
miriam.briggs@scced.edu
559-675-4800

Joyce Simon

CAA Site Counselor

State Center Community College District
joyce.simon@scced.edu

559-675-4800

Career Development for Aspiring Mathematics
and Science Teachers

Dr. M. Nilgun Ozer

Acting Director, Center for Science and Mathematics Education
San Francisco State University

mnozer@sfsu.edu

415-338-1328
Jan Mokros

Director

San Francisco State University, Center for Science and Math Education
JMokros@sfsu.edu

415-405-4092

Jamie Chan
JMChan@sfsu.edu
415-405-4092

Central Valley Hispanic Youth Symposium
Andrew Gonzalez

Director of West Coast Programs

The Hispanic College Fund

agonzalez@hispanicyouth.org

202-280-5040
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Kathryn Grady

Director of Coporate and Foundation Relations, Western States
The Hispanic College Fund

kgrady@hispanicfund.org

202-527-0372

Channeling CalWORks Students to Preschool Teachers
Bonnie Rapp

TANF-Child Development Careers Facilitator

Los Angeles Valley College

rappbm@lavc.edu
818-947-2539

College Access and Success Model in an Engineering and
Info Tech High School

Tal Gilad

Director, Foundation and Corporate Relations

Fulfillment Fund

tgilad@fulfillment.org

323-900-8704

College OPTIONS

Lianne Richelieu-Boren
Program Director

College OPTIONS
Irrichelieu@ucdavis.edu

530-245-1844

College Students for a Day
Carol Sylvester

Sixth Grade Teacher

Neal Dow Elementary School
csylvest@chicousd.org
530-891-3110

Karen Micalizio
Financial Aid Director
Butte College
MicalizioKa@butte.edu
530-893-7471

College Success Program: College Entance Preparation
and Matched Savings Program

Audrey Casillas

Economic Development Specialist

Koreatown Youth and Community Center

acasillas@kyccla.org

213-365-7400
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College Tools for Schools: An Electronic Tool Kit to Help
California’s Schools Prepare Students for College and Career
Gail Kaufman

Deputy Director

UC Berkeley, Center for Educational Partnerships

gkaufman@berkeley.edu

510-643-9206

Charles Dayton

Coordinator

Career Academy Support Network
charleswdayton@gamil.com

530-265-8116

College: Making It Happen

Vicki Lovotti

Administrative Associate

Intersegmental Coordinating Committee (ICC)

vlovotti@cde.ca.gov
916-324-8593

Penny Edgert

Director

Intersegmental Coordinating Committee (ICC)
pedgert@cde.ca.gov

916-324-8593

Connecting the Dots to College: Networked Efforts at College
Outreach and Financial Aid

Audrey Yamagata-Noji

Vice President, Student Services

Mt. San Antonio College

ayamagat@mtsac.edu

909-594-5611 x5901

Susan Jones

Director, Financial Aid
Mt. San Antonio College
sjones@mtsac.edu
909-594-5611 x5970

Continuing Education Student Day (Community College
Transition Exposure for the Non-Credit Student)

Roy Hernandez

Counselor/Professor

San Diego Continuing Education

rhernand@sdccd.edu

619-388-4550

Marcia Biller

Dean of Matriculation and Counseling
San Diego Continuing Education
mbiller@sdccd.edu

619-388-4978
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CSU Math and English Success Websites - Preparing Students
for College Level Work

Jeff Gold

Director, Academic Technology Development

CSU Office of the Chancellor

jgold@calstate.edu
310-399-3636

Departmental Final Exam for English A (One Level Below
College Composition)

Anne Fleischmann

Chair, Department of English

Sierra College

afleischmann@sierracollege.edu

916-781-7173

Diablo Valley College Financial Aid Student Progress,
Learning, And Nurturing (Student PLAN) Program
David Reyes

Financial Aid Academic Progress Retention Coordinator

Diablo Valley College

dreyes@dvc.edu
925-685-1230 ext 2179

Brenda Jerez

Director of Financial Aid Services and Programs
Diablo Valley College

bjerez@dvc.edu

925-685-1230 ext 2653

Marcia Giovanni

Student Services and Instructional Support Coordinator
Diablo Valley College

mgiovanni@dve.edu

925-685-1230 ext 2655

William Oye
Dean of Student Life
Diablo Valley College

woye@dvc.edu
925-685-1230 ext 2445

Distributed Advising

Victor Cummings

Dean, Language Arts & Academic Foundations
Santa Rosa Junior College
veummings@santarosa.edu

707-527-8635

Dual Enroliment Program
Marilynn Spaventa

Dean of Educational Programs
Santa Barbara City College
spaventa@sbcc.edu

805-965-0581 ext 2539
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Carol Flores

Coordinator Dual Enrollment
Santa Barbara City College
floresc@sbcce.edu
805-965-0581 ext 3020

Dianne Hollems

Dean of Dual Enrollment Program
Santa Barbara City College
hollems@shcc.edu

805-683-8281

Early Academic Outreach Program, UCLA
Debra Pounds

Director

UCLA Early Academic Outreach Program
dpounds@saonet.ucla.edu

310-794-5681

Enku Gelaye
Executive Officer

UCLA Student Affairs
egelaye@saonet.ucla.edu
310-206-1605

Expository Reading and Writing Course (ERWC)

Zulmara Cline

Associate Director of Teacher Education and Public Schools Programs
CSU Chancellor’s Office

zcline@calstate.edu

562-951-4713

Nancy Brynelson

Director Center for the Advancment of Reading
CSU Cahncellor’s Office
nbrynelson@calstate.edu

916-278-4581

Beverly Young

Assistant Vice Chancellor, Academic Affairs
CSU Chancellor’s Office

562-951-4747

Financial Aid

Melissa Moser

Director, Financial Aid
Orange Coast College
mmoser@mail.occ.ceced.edu

714-432-5509



Free Application for Federal Student Aid
(FAFSA) Online Workshops

Denise Donn

Director of Financial Aid & Veterans Services

San Joaquin Delta College

dedonn@deltacollege.edu

209-954-5118

Gail Hixson

Assistant Director of Financial Aid & Veterans Services
San Joaquin Delta College

ghixson@deltacollege.edu

209-954-5124

Celeste Quinones

Financial Aid Outreach Specialist
San Joaquin Delta College
cquinones@deltacollege.edu
209-954-5117

Armando Nunez

Financial Aid Outreach Specialist
San Joaquin Delta College
anunez@deltacollege.edu
209-954-5829

Coing On To College (GOT College!)
Maria Casillas

President

Families In Schools

mcasillas@familiesinschools.org
213-484-2870

Carolina Hernandez

Program Manager, College Prep Programs
Families In Schools
chernandez@familiesinschools.org

213-484-2870

CGuardian Scholars Program
Grace Johnson

Guardian Scholars Program Director
California State University, Fullerton

gjohnson@fullerton.edu
714-278-5493

Hermanos Program - Building An Educational Bridge
for Latino Males into Higher Education

Nohel Corral

Hermanos Program Coordinator/ Counselor

Skyline College

corraln@smccd.edu

650-738-7039
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Adolfo Leiva

Center for Workforce Development Coordinator
Skyline College

leivaa@smced.edu

650-738-7039

High School Emergency Medical Care First Responder
Program

Jeffrey Smow

Director of EMC Programs

Santa Rosa Junior College

jsnow@santarosa.edu
707-836-2920

Mary Kay Rudolph

Vice President of Academic Affairs
Santa Rosa Junior College
mrudolph@santarosa.edu

707-524-1516

Elexis Ozols
Administrative Assistant
Santa Rosa Junior College

eozols@santarosa.edu
707-836-2907

Imagine College Institute

Ronnie Higgs

Associate Vice President of Enrollment Management
California State University-Monterey Bay
ronnie_higgs@csumb.edu

831-582-3905

Immigrant Professional Transfer Academy
Sheyla Castillo

Counselor

San Diego Community College District
scastill@sdced.edu

619-388-4895

Marcia Biller

Dean of Student Services and Matriculation

San Diego Community College District-Continuing Education
mbiller@sdccd.edu

619-388-4879

Improving Freshmen Pre-enrollment Services at Palomar College
Lynda Halttunen

Dean, Counseling Services

Palomar College

lhalttunen@palomar.edu

760-744-1150 ext 2296



Income Tax Preparation Certificate Program -
Multi-Agency Collaborative Economic Development Project

Ardis Neilsen
Dean, Community Education
Allan Hancock College

aneilsen@hancockcollege.edu

805-922-6966 ext. 3325

Elaine Healy
Coordinator, Community Education
Allan Hancock College

ehealy@hancockcollege.edu
805-922-6966 ext. 3492

Increasing College Access for English Language Learners in
Higher Education

Dr. Ofelia Arellano
Dean, Petaluma Campus
Santa Rosa Junior College
oarellano@santarosa.edu

707-778-3930

Rafael Vasquez

EOPS Outreach Specialist
Santa Rosa Junior College
rvasquez@santarosa.edu

707-527-4585

Norberto Quiroz
Counselor

Santa Rosa Junior College
nquiroz@santarosa.edu

707-778-3925

Hector Delgado
Matriculation Specialist
Santa Rosa Junior College
hdelgado@santarosa.edu
707-527-4999 ext. 5411

Initiative in Diversity and Education and Leadership (IDEA)

Nike Irvin

Executive Director

Level Playing Field Institute
nike@lpfi.org
415-946-3055

Jarvis Sulcer

Academic Director

Level Playing Field Institute
jarvis@Ipfi.org
415-946-3030
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K-16 Bridge Program

Chris Piercy

Director, The K-16 Bridge Program

The Lewis Center for Educational Research
cpiercy@k16bridge.org

760-559-6991

Las Positas College Veterans First Initiative

Sylvia Rodriguez

Dean, Enrollment Services

Las Positas College
srodriguez@laspositascollege.edu

925-424-1542

Bob Kratochvil
Vice President, Administrative Services
Las Positas College

bkratochvil@laspositascollege.edu
925-424-1630

Todd Steffan
Veterans’ Specialist
Las Positas College

tsteffan@laspositascollege.edu
925-424-1582

Learner-Centered Freshman Seminar for
Community College Students

Celia Esposito-Noy

Vice President Student Services & Enrollment Mngmt,
Cosumnes River College

esposic@cre.losrios.edu

916-691-7487

Sharon Padilla-Alvarado
Tutoring Coordinator
Cosumnes River College
padills@cre.losrios.edu

916-691-7131

Linking Students to University

Jeremiah Moore
Director

Student Academic Services
jmoore@fullerton.edu

714-278-2484

Medical Scholars Program

Neal Schiller

Associate Dean, Biomedical Sciences and Director, MSP
University of California, Riverside
neal.schiller@ucr.edu

951-827-4535
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Teresa Cofield
Asst Director, MSP
University of California, Riverside

teresa.cofield@ucr.edu
051-827-4935

Craig Byus

Dean, Division of Biomedical Sciences
University of California, Riverside
craig.byus@ucr.edu

951-827-5705

Merced P-16 Education and Community Council

Sharon Twitty

Assistant Superintendent

Merced County Office of Education
stwitty@mcoe.org

209-381-6634

Michelle Symes
Coordinator
Merced County Office of Education

msymes@mcoe.org
209-381-5904

Multigenerational Community-Based Language Instruction

Victor Cummings

Dean, Language Arts & Academic Foundations
Santa Rosa Junior College
veummings@santarosa.edu

707-527-4615

New course titled, "Mathematics for the Totally Confused”

Deborah Randolph
Adjunct Math Instructor
College of the Siskiyous

randolph@siskiyous.edu
530-938-5555 x5611

Online Associate Degree Programs

Kris Abrahamson

Online Associate Degree Programs
Santa Rosa Junior College
kabrahamson@santarosa.edu
707-521-7950

OPT for Success: The Office Professional Training Program
Mary Leslie

Professor
Grossmont College

mary.leslie@gcced.edu
619-644-7533



Partnering for Greater Access to Higher Education

Jorge Haynes

Senior Diector, External Relations
Calif State Univ Chancellors Office
jhaynes@calstate.edu
562-951-4822

David Valladolid
President & CEO
Parent Institute for Quality Education (PIQE)

dvalladolid@pige.org
858-483-4499

Dr. Tony Ross

Vice President of Student Affairs
CSU Los Angeles
tross@cslanet.calstatela.edu

323-343-3100

Veronica Melvin

Executive Director

Alliance for A Better Community
veronica@afabc.org
213-250-0052

Passport to College
Julie Whiting

Director, Outreach and Community Relations
San Joaquin Delta Community College
jwhiting@deltacollege.edu

209-954-5859

Kathy Hart

Interim Vice President of Instruction
San Joaquin Delta Community College
khart@deltacollege.edu
209-954-5047

Piner High School Early College Magnet Program
Mary Kay Rudolph

Vice President, Academic Affairs/Assistant Superintendent
Santa Rosa Junior College

mrudolph@santarosa.edu
707-524-1516

Eve Nighswonger

Manager, School Initiatives & Career Pathways
Santa Rosa Junior College
enighswonger@santarosa.edu

707-524-1732
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Stephanie Thompson

Interim Dean, Occupational Educ & Econ Development
Santa Rosa Junior College

sthompson@santarosa.edu

707-524-1506

Preparing for College in Middle School

Scott Hagg

Director of Admissions
Humboldt State University
scott.hagg@humboldt.edu
707-826-6215

Carolina Cardenas

Associate Director, Academic Outreach & Early Assessment

CSU Office of the Chancellor
ccardenas@calstate.edu

562-951-4724

Project Success (An Affiliate of Umoja)

E. Elaine Moore
Fine Arts Counselor
El Camino College
emoore@elcamino.edu

310-660-3632

Brian Mims
Counselor/Coordinator
El Camino College
bmims@elcamino.edu
310-660-541-7549

Terry Spearman
Instructor

El Camino College
terryspear425@yahoo.com
(323) 733-8300

Project Success Learning Communities

Marilyn Ivanovici

English Instructor

Grossmont Cuyamaca Community College District
marilyn.ivanovici@gcccd.edu

619-644-7497

Sue Jensen

Project Success Coordinator; English Teacher
Grossmont Cuyamaca Community College District
sue.jensen@gcced.edu

619-644-7493
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Reducing the Attrition Rate of Associate Degree

Nursing (A.D.N.) Students through Assessment Testing,
Supplemental Academic Support, and a Program of Early
Recognition of Personal/Lifestyle Issues Often Risking or
Preventing Program Completion

Monica Small
Director, Sutter Center for Health Professions
Sutter Health Sacramento Sierra Region

smallm@sutterhealth.org
916-924-7603

Louise Winkelblack
Los Rios Community College District Business & Economic Development
winkell@losrios.edu

916-563-3328

Dale Cohen

Director of Nursing Programs
Sacramento City College
cohend@scc.losrios.edu
916-558-2275

Re-Entry Center

Jennifer Scalzi
Program Coordinator
American River College
Scalzij@arc.losrios.edu
916-484-8376

Keltie Jones

Dean of Student Services
American River College
Jonesk@arc.losrios.edu

916-484-8376

Elizabeth Hall
Classified Temp.
American River College
halle@arc.losrios.edu

916-484-8391

Regional Intersegmental Collaboration to Assist Students
Caught in the "Achievement Gap”

Kandy Woerz
Program Coordinator
Stanislaus County Office of Education

kwoerz@stancoe.org
209-238-1333
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RISE Program

Keith Muraki
Counselor/RISE Coordinator
Sacramento City College
murakik@scc.losrios.edu

916-558-2437

Juan LaChica
Counselor/RISE Coordinator
Sacramento City College

lachicj@scc.losrios.edu
916-558-2320

Dr. Katheryn Jeffery
President

Sacramento City College
(916) 558-2111

Michael Poindexter
VP Student Services
Sacramento City College
poindem@scc.losrios.edu

(916) 558-2142

Serving the Financial Aid Customer, Value Your
Financial Aid Staff & Don't Be Afraid To Change

Frank Ramon

Director Financial Aid

Fresno City College
frank.ramon@fresnocitycollege.edu
559-265-5746

Stanford Medical Youth Science Program (SMYSP)
Judith Ned

Academic Researcher and Executive Director
Stanford Medical Youth Science Program
jned@stanford.edu

650-498-4514

Nell Curran

Progam Coordinator

Stanford Medical Youth Science Program
ncurran@stanford.edu

(650) 498-4514

State Center Community College District (SCCCD) Online
Educational Services: Frequently Asked Questions (FAQ),
Live Help, & Online Orientation

Dr. Erica Johnson

Counselor

State Center Community College District - North Centers
erica.johnson@scced.edu

559-325-5220
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Brent Nabors

Information Systems Intructor/Title V Web Consultant
State Center Community College District - North Centers
brent.nabors@scccd.edu

559-325-5200

Renee Harris

Counselor

State Center Community College District - Fresno City College
renee.harris@scced.edu

559-442-4600

Mario Gonzales Steve Jones

Counselors

State Center Community College District - Reedley College
mario.gonzales@scced.edu

559-638-3641

Steps for Success Saturdays

Maria Yamilet Paniagua
EOPS Specialist
Saddleback College
mpaniagua@saddleback.edu
949-582-4275

Student Access: Getting In, Getting Funded, and Getting
Through Utilizing Effective Campus Collaborations

Ginger Reyes

Director of Admissions & Recruitment
California State University Channel Islands
ginger.reyes@csuci.edu

805-437-8521

Tracie Matthews

Director of Financial Aid

California State University Channel Islands
tracie.matthews@csuci.edu

805-437-3303

Damien Peiia

Director of Student Access, Orientation, and Transition Programs
California State University Channel Islands
damien.pena@csuci.edu

805-437-3218

Student Diversity Program (SDP)
John Reid

Coordinator

Student Diversity Program (SDP)
jreid@fullerton.edu
714-278-5897
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Student Initiated Access Committee

Antonio Sandoval

Director, Community Programs Office
University of California, Los Angeles
asandoval@saonet.ucla.edu

310-825-0049

Debra Pounds
Director, Early Academic Outreach Program
University of California, Los Angeles

dpounds@saonet.ucla.edu
310-794-5681

Student Services Transfer and Retention Services

Dr. Regina Smith

Dean Counseling and Student Services
El Camino College
rsmith@elcamino.edu

310-660-3444

Dr. Margaret Quinones-Perez
Lead Counselor

El Camino College
mquinone@elcamino.edu

310-660-3698

Jeanette Magee

Assistant Director EOPS/CARE/CalWORKS
El Camino College

jmagee@elcamino.edu

310-660-6052

Summer Bridge Program

Dr. Victor Olivares

Coordinator

Summer Bridge Program/California State University, Fresno
victoro@csufresno.edu

559-278-1787

Bob Musselman
bobmu@csufresno.edu

559-278-2992

Jeff Gold

Director, Technology Initiatives
CSU Chancellors’ Office
jgold@calstate.edu

(310) 779-7900
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Summer Math and Science Honors Academy (SMASH)
Nike Irvin

Executive Director

Level Playing Field Institute
nike@lpfi.org
415-946-3055

Jarvis Sulcer

Academic Director

Level Playing Field Institute
jarvis@lpfi.org
415-946-3030

The FastStart Summer Academy Program
Neal Schiller

Associate Dean, Biomedical Sciences
University of California, Riverside

neal.schiller@ucr.edu
951-827-4535

Faye Dawson

Director of Instructional Support
University of California, Riverside
faye.dawson@ucr.edu

951-827-4540

Craig Byus

Dean, Biomedical Sciences
University of California, Riverside
craig.byus@ucr.edu

951-827-5705

The Skyline College Balanced Scorecard:
An Insitutional Effectiveness Approach

Cathy Hasson

Director, Planning, Research and Institutional Effectivness
Skyline College

hassonc@smccd.edu

650-738-4454

Victoria Morrow
President

Skyline College
morrowv@smccd.edu

650-738-4111

Training Peer Influencers to Foster a Stronger
College-CGoing Culture

Paul Collins

Executive Director

College Summit
pcollins@collegesummit.org

415-227-9905 ext 108
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Transcript Evaluation Service

Jill Schlessinger
Coordinator, EAOP
University of California

jill.schlessinger@ucop.edu
510-987-9439

Juan Sanchez

Acting Director, EAOP

University of California
juan.sanchez@ucop.edu
510-987-9672

Yvette Gullatt
Director, K-12 Initiatives
University of California

yvette.gullatt@ucop.edu
510-987-9504

Transfer Achievement Program

Carol Shier

TAP Coordinator
Fullerton College
cshier@fullcoll.edu
714-992-7546

Transition to College for Students with Disabilities

Samara Trimble

Transition to College Counselor/Coordinator
State Center Community College District
samara.trimble@reedleycollege.edu

559-638-0332

Janice Emerzian

Disabled Students Programs & Services Director
State Center Community College District
emerzian@scced.org

559-638-0332

Transition to Community College for Students at Risk

for Non-Craduation

David Stevens

Educational Specialist

Berkeley YMCA/Berkeley High School
dstevens@berkeley.k12.ca.us
510-734-2713

Teri Goodman

Counselor

Berkeley High School
tgoodman@berkeley.k12.ca.us
510-644-6121



66

Mario Rivas

Vice President of Student Services
Berkeley City College
mrivas@peralta.edu

(510) 981-2820

Rebecca Milliken
Teen Program Coordinator
Berkeley YMCA

rmilliken@baymca.org
(510) 848-9622

UCLA Academic Advancement Program
Charles Alexander

Associate Vice Provost & Director
UCLA Academic Advancement Program
calexander@college.ucla.edu

310-206-1551

Chante Henderson

Operations Manager

UCLA Academic Advancement Program
chenderson@college.ucla.edu
310-206-1551

Masai Minters

Associate Director for Communcations and Evaluation
UCLA Academic Advancement Program
mminters@college.ucla.edu

310-206-1563

UCLA School of Nursing Summer Internship Program
Rhonda Flenoy-Younger

Recruiter

UCLA School of Nursing

rfelnoy@sonnet.ucla.edu

310-825-9193

Suzette Cardin

Assistant Dean, Student Affairs
UCLA School of Nursing
scardin@sonnet.ucla.edu

310-825-6269

Ujima Saturday Academy
VWilbert Greer

Program Specialist/President of Ujima Learning Solutions, Inc.

San Bernardino City Unified School District/Ujima Learning Solutions, Inc.
wil.greer@sbcusd.k12.ca.us

909-891-1031
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LaTanya Greer

English Teacher/Vice President of Ujima Learning Solutions, Inc.

San Bernardino City Unified School District/Ujima Learning Solutions, Inc.
latanya.greer@sbcusd.k12.ca.us

909-388-6350

University Within a College

Susan Topham

Director of Marketing & Community Relations
Alliant International University
stopham@alliant.edu

858-635-4885

Using Student Outcome Data to Enhance College-CGoing
Curriculum Delivery

Paul Collins

Executive Director

College Summit
peollins@collegesummit.org

415-227-9905 ext 108

Ventura College Promise
Robin Calote

President
Ventura College
rcalote@vcceed.edu

805-654-6460

Norbert Tan

Executive Director

Ventura College Foundation
ntan@vcced.edu

805-654-6400 ext. 3189

Weekend College

Merrill Rodin

Dean of Weekend College
Mount St. Mary’s College
mrodin@msmec.la.edu

213-477-2861

Marie Blakey
Director of Public Relations
Mount St. Mary’s College

mblakey@msme.la.edu
213-477-2505



Weekend College Accelerated Degree Program

Kerry Campbell-Price

Dean, Continuing Education
Santa Rosa Junior College
kcampbell-price@santarosa.edu

707-524-1546

Mary Kay Rudolph
Vice President, Academic Affairs
Santa Rosa Junior College

mrudolph@santarosa.edu
707-524-1516

Workforce Preparation

Nancy Davis

Student Development Services Supervisor
Grossmont College
nancy.davis@gcced.edu

619-644-7615

John Colson
Vice-President of Student Services
Grossmont College

john.colson@gcced.edu
619-644-7108

Writing Across the Colleges

Fran Zareh-Smith

Director, University Learning Center
California State University, Fullerton
fzareh-smith@fullerton.net

714-278-3986

Youth Enrichment Adventure Program

Suzanne Oliver

Director of Community Relations, The Gevirtz School
University of California, Santa Barbara
soliver@education.ucsb.edu

805-893-2460



